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Foreword 



This publication is meant to be used as a companion to Study Ski lls 
Related to Library Use: A K-12 Curriculum Guide For Teachers and" 
Librarians which was distributed to schools in the 1978-79 school year. 
•The- foreword in the Study Skills Guide stated that "an effective prograia 
should be planned wi th the recognition that study skills are lifetime * 
tools that can best be taughl: when integrated with the curriculum." 

The objeictives of this companion publication are to: 1) present specific 
examples of units integrating library skills into the teaching of content 
areas and 2) describe lesson-planning forms that may be of help to teachers 
and 1 i brar ians . 

As schools continue their efforts to help students develop the skills 
needed to become i ndependen t , resourceful users of information, this 
publication will help schools to bridge the gap between the "what" 
provided by documents, such as the Student Performance Expectations of 
the Foundation Program , and the "how" of direct instruction to students. 





Charles G. Clark, Superintendent 
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PREFACE 



This companion publication contains several sample units and lesson-planning 
forms. These units and forms may be used as starting points to implement the 
guide Study Skills Related to Library Use in relation to both the content area 
guides and the Student Performance Expectations of the Foundation Program . 

Sample units on the elementary and the secondary level are presented together 
because instruction should be adapted to the needs of students. Teachers and 
librarians may employ aspects of the elementary level units for secondary students 
or parts of the secondary unit for elementary students. 

The information presented should be used in a flexiblej adaptive manner. Users 
should be aware that: 

1) since library skills are process skills which are applicable to any 
content area, users of this publication should feel free to adapt the 
sample units as needed to whatever course they may be teaching. 

2) each or the sample units can be used in its entirety or broken into 
mini-units and used selectively. 

3) the units described are samples and in no way are meant to be comprehensive 
or to suggest areas of emphasis, 

4) the units are working for the people who developed them, but they are not 
intended to be finished products. Through the process of evaluation, these, 
teachers and librarians will continue to revise and improve the units. 

5) the three units are purposely presented in three different formats to 
acknowledge the fact that no one way is the onl y way to plan" units and 
lessons. 

It should be noted that the sample units have been modified as they were prepared 
for inclusion in this publication. 

We welcome your comments on this publication. Please forward your suggestions to: 



School Library Services & Federal Program Section 

641 1 8th Avenue 

Honol u 1 u , Hawa i i 9681 6 

Phone: 732-U02 
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GENERAL TOPIC: 



WHO 



WHAT 



WHERE 



WHEN 



WHY 



O 

3 

(D 
3 
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Attachment #7 



Below is an example of using "Questions to Explore" to narrow a general topic to 
a more manageable size. 



CRIME (Ceneral Topic) 



.Who 




I-Jhere 


l^Then 


IThy 


victims \ 
criminals \^ 
first offenders 
prof essiona is 
d i sadvantaged 

persons 
police 
tourists 


locking up 

homes 

heinous 

criiTies 
prevention 
role of police 


in a city 

national 

international 

Japan 

Honolulu 

Waianae 


now 

in 40 *s 
after dark 
daylight 


contributing 
conditions 

changes in 
population 

overcrowded 
jails 

failure of 
judicial 
system 

police 

effectiveness 

level of educa- 
tion 



Attached is a worksheet for you to use with your general topic- Keep three 
things in mind: 

1) Use kfy v;ords or phrases only* 

2) As long as you are brainstorming aspects of your assigned topic 
"Rise of Han," try to think of aspects of the topic you are interested 
in and xjould like to learn more about. 

3) If you feel you do not yet know enough about your general topic to 
brainstorm it, read an overview of it in an encyclopedia to give you 
more ideas and some answers to above questions. 
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Attachment #6 cont'd. 

A Selected Bibliography of 

ASIA, AFRICA, AND THE Ml DOLE EAST 
(Non -Fiction) 

James B. CcsstSe School 
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?vijb-Ui:5on 










I.:-*'.):! 7 






rio-o': ;•; 




r'-.-.v.n 


7 


Pi-:::!- 


•r 

/» 




"7 

1 






F-:v:c:;;t-o 


9. .6 




iKi 




9 ..5 




S . 1 


Joy 


f . I ^ t 










■"-^•in-V.i: 



Three i^'^^ys of rirlo'i wt^^^cni 

Four t'el Js'^or^; cl 

Gautunia Buddhc; In llf;: and laccrs^d 

The Bi^ddhist r-^lU-^iv.i 

The? lifs of the iuddhu 

Jji'i: ii way of li 

Zen flash, zt^r-. b■:}p.<^.l 

V]ytns of i-i1n:iui^ 5 Bud(:.i>:;-cs 

Gocis, deraons, ftrsd ;>t:m:V3 

Auc-h, the God 0*" Ifii™ 

Orishr?:: thG gods of Yorubr/l^xnc^. 

introduction to l^fr icar; rct'ii;.-:^n 
Young p^cpls of Pas^: Asia ciVic .^.iie^tra 
f'lodar/i Chin?. 




X7e have over 400 books on the geography £Lhd hiatoiry of Asia ^ Africa; and 
the Middle East, Since there are too many titles to list individtially , heire dte the 
:ALL NUMBERS: 

Asia (in general) Call numbers 915 and 950 > 
China Call numbers 915.1 And 951 . 



Korea 



Call riiinibers 915. lo and 951.9 



EXCERPT from Selected Bibliographies 
ASIA, AFRICA, & TH^Ml DOLE EAST 



'i:^ojMes8 short itoiie:; 

O^flant bride 
' fhe sVi V e r ina \^ c ) t re 




Dorson 
Arnott 
Bang 
Birch 

Coir la id^r 




Tales of c. Chv^*;crve gr-julriiotha 

I^cxparDStj tci'^^r^; end i^^rrncis 

Af r*f c^n vc 1 k'? c: rc; 

^fr-fc5.n n.yt.hs and leconcis 

^^an frciii th:? I'lUa^-^ c<:£:p lit ih-S: .rcuntc/l 

Hyths and l-agario^ of '''Ms ^r\ch:^i Near h'r 
Fairy tal^^s of tli:^ Ov^'ifin?: 
?^opl-3 fv'om the s:!':-; 

K^^rttc^'iVs Tim: pr;:, -iiKi otf:^ ' itj'^i^s t- 
'Hk^: king's :\v'SM:. -inci )u:Vf:r An'i :an i>:yDr] 



rzo 

^20.05 

123.26 

Buck 
Chianc: 



Fe.yna 

Roland 
Crar.e 

Ke;r.vorthy 
Dohler 
Malady 
Segaf 
Alireza 
Burgess 
Brooke 
Buck . 
Keating 
Yaukey 



liilii Jajif^©^ % Cmtl^ School ■ 

Phamohs (ft* cnclCri':.. L'jypt 

China's: Iti^oers In ide^^s ripd -^ct-^o:: 
Profiles fr::rn the new Asia 
Ms. Afrlcu: profHes of ir.odevT* Afr'icar v/crnen 
Leaders ov the nev/ Africa 
Leaders of new nations 
Great rulers of the Afrccai^ past 
Profiles of African leaders 
African profiles 
At the drop of a vail 
The small woman 
Queen of the h^ad hunters 
China past and present ' . 
Chaka, King of th^ Zulus ^ 
Chiang Kaj^^^!:^ generali^^^nio of Nationalist 




Locate thf! follovxlTi,': or h map on th^. hartk of thVs r-apr^.r of your t^chcol library 

lo Pictinn shelves 

?• Non-riction ??hetves 

3» Reference shelves - j 

);v Knc,7clopcd:ia shelves / 

5* Biography shelve: s / . , 

Reader's 3uide to ?<^riodicr.l I.*' Verat.irf^ I 

7. Hawaiian JL shelves 
Paperback rack 

9* Newspaper rack 

lOo Periodical storage room 

11 • Pamphlet files 

12. Card catalog 

13 o Charge-Out desk 

llu Audio-Visual collection - filr.st rips, ^rits, recordings 

15 o Wet carrels 

I^p Library Office books 

17 o Atlas stand 

Turn in yqur paper to your teacher.^ 



(OVER) 
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SKILLS: CONTEIJT OF CATALOG CARDS 



CHINA - DESCRIPTION AND TEAVEL ; 

915.1 Burchett, Wilfred G. 
B China, the quality of life by \ 
Wilfred Burchett with Rewi Alley. 
Baltimore; Penguin Books, 1976, 
312p. maps. 

L China -Description & travel. 
1* Communes (China) 
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CHINA-COMMERCE-UNITED STATES-HISTORY 



Tamarin, Alfred, 
Voyaging to Cathay; Americans in 
the China trade by Alfred Tamarin £c 
Shirley Glubok. 1st ed. 
Neu York: Viking Press » 1976. 
202p. illus. 



1. United States-Commerce-China -History 

2. China -Commerce-United States-History 



I, Of the three books described ;ihich would be most likely to 
contain information on ancient Chinese custom of binding the 

J. Hhich of the three books is the most likely to have the most 
recent information about China foreign relations? 

Ji \Jhich' of the three books described is most likely to have a 
detailed discussion of the kinds of lifestyles typical of 
China today? 

jf. Of the three books described, which book would you expect to 
contain a history of U.S. trade vith China? 

J. In which of the three books would you be most likely to find 
a description of clothing and food? 

Ji In which of the three would you be sure of finding biblio- 
graphic references? 

In which of the three would you be most likely to find a 
list of goods sold to Chinese by U.S. merchants? 

J. According to information given on the cards, which of the 
three books would be of least value in finding illustrations 
of Chinese farms? 

J, Of the three, which would be lea'st likely to contain details 
on the government of Chairman Mao? 



#3 



951 
C 



CHINA-CIVILIZATION 



Cotterell, Arthur & Yong Yap. 
Chinese civilization; from the Ming 
revival to Chairman Mao by Yong Yap 
& Arthur Cotterell. 
New York: St. Martin' s Press , 1977. 

256p, llliis (some color); 26cin 

Bibliography, p. 247-249 



£ RIf China-Civilization 2. Acomlc warfare. 
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Oblectives 


Prerequisite Skills 
& 

Knowledge 


, ' Suggested 
Activities 


Suggested 
Resources 


Evaluation 


Gr. 9: The student will select 
appropriate subject headings 
to find information on a given 
topic. 








Performance test: 
Civon a topic, the 
student '..ixll be able", 
to select troin the 
card ptaloj; the 
specific .and a general 
subject heading 
relating to the topic. 


c-24 








Observation: Given 
topic fnr an assignment, 
student is able to 
find needed materials 
by locating them under 
different but related 
subjects. 

> 
S 

b 

n 

0 
3 

t 
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Excerpted from "A Learning Hierarchy for Grades 7''9 
on the Use of the Card Catalog." 1978. 

Mary Aoki Julianne Kahlor 

Vicky Bannan Janet Sakai 
Beverly Fujita Patsy Suyat 
Ruth Ishida 



Objectives 



Gr. 7; The student will be 
introduced to difference 
between specific and general 
subject headings* 



n 

I 

N3 
U 



Gr. 8: The student will find 
subject headings pertaining to 
the topic for vhich information 
is needed. 

The student will select 
a broad subject heading in the 
card catalog and narrow it to 
a irore specific one. 



The student will select 
a very specific subject heading 
and relate it to a general one. 
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Prerequisite Skills 
Knowledge 



Student needs to 
know: 

-term "subject'^ 
-key words concept 
-subject cards 
-inductive/deductive 

reasoning; 

generalizing, 
-guide cards/guide 

words 
-how to read drawer 

labels 
-spelling/how to use 

the dictionary 
"how to use reference 

books like the 

alinanac , 

encyc loped ia 



Suggested 
Activities 



Use a worksheet containing 
several topic sentences. 
Direct students to under- 
line key words in sentencei 
After activity, have 
students discuss answers 
and rationale for them. 

Have students suggest 
several subject headings 
for a given topic and 
verify choices by checking 
in the card catalog, 



Suggested 
Resources 



Have students suggest 
several subject headings 
for a given topic and 
verify choices by checking 
in the card catalog. 



fiia' 



Have student practice goin^ 
from "general" to 
"specific" with a 'list of 
assigned topics, 



Have student practice 
going from "specific" to 
•general" with another 
list of topics. 



Teachernnade 
worksheets. 



Card catalog 



Card catalog 



Teacher-made list 
of topics, 



Teacher-made list 
of topics. 



Evaluation 



Performance test: 
Given a topic, 
student will give 
2-3 subject headings 
related to his/her 
topic. 



Performance tests: 
Given a set of 
narrow topics » student 
will relate them to 
general subjects, 

Given a list of Q) 
'general topics, . 3 
student will be able 3 
to give 2-3 related ^ 
specific topics. 



How to make a bibliography, cont'd 



Title of 



article 




Name of 



magazine 



Date 



ARTICLE FROfVl MAGAZINE 



A bibliography is a list of only the resources that you used in writing your 
report. 

Sort your cards, arrange them in alphabetical order by the AUTHOR'S LAST 
NAME (if there is no author, use title), then list them all on a sheet of paper 
at the very end of your report. It should look like this: 

1. "Burma's Long-necked Women." National Geographic Magazine, 

June, 1979. pp. 798-801, 

2. Dibble, James B. The Plains Brood Alone; Tribesmen of the Serenqeti. 

Zondervan Publishing House, 1973. 

3. "Living in Malawi," Families in East Africa. (Sound Filmstrip) 

Encyclopedia Britannica Corporation, 1972 

4. Songh^y Empire. (Transparency) Milliken Publishing Co. , 1971. 

5. 'Tanzania: Land,*' The World Book Encyclopedia, 1979. Vol. 19, p. 25. 



Castle High School Guide 
Page 8 
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How to make a bibliography, cont'd 



(Example of using sound filmstrip from set of 4. ) 




.? LISTING OF AUDIOVISUAL MATERIALS 

Castle High School Guide 
Page 7 
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HOW TO MAKE A BIBLIOGRAPHY 



Author 



Location 



ERIC 



For every book or article you read, make out a bibliography card 
like these below; 

Title • 



Publisher- 
Date 



BOOK 



Title of article 




^^Title of book 

-Copyright 
date 



ARTICLL" FROM ENCYCLOPEDIA 

Castle High School Guide 
page 6 

C-20 

23 



(Example) 
Use of Camels in the United States 
Reasons for importation " 

A. Historical background 

B. Proposed uses 

1. Military 

2. Beasts of burden 

Purchase of animals 

A. Arrangements 

1. Diplomatic 

2. Government equipment 

B. Time element 
Final history 

A. Legends. 

B. Reasons for failure 



Castle High School Guide 
Page 5 
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OUTLI Nl NG 
(Standard Form) 



Castle High School Guide 
Page 4 



HERE'S HOW IN NOTE-TAKING! 



1. Scan your material, 

2. Then read it more carefully, 

3. Take notes on important points. Use the questions 
Who, What, When, Where, How, and Why to help you 
focus on what is important to your research problem. 

4. Use 4'*x6" cards or separate notebook sheet for each 
set of notes. 



\ / \ \ 




Author Copyright , Date Title Publisher 



Castle High School Guide 
. Page 3 
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. DEC! DING ON A TOPIC 



1. PICK A SUBJECT THAT INTERESTS YOU. 

2. BE SURE THAT IT'S NOT TOO BIG TO HANDLE! 
Example: "India" is much too broad: so is 

"Explorers. " Choose something about India 

her customs, people, festivals, etc. ; or choose 
"Spanish Explorers of the New World." 

3. BE SURE THAT IT IS NOT TOO NARROW! (You 
might not be able to find anything on it!) 
.Example: "The Eating Habits of the Ona Indians of 
Tierra del Fuego" is much too narrow! Most 
libraries would have nothing to help you! 



GO TO YOUR TEACHER FOR HELP. REMEMBER: 

- Topic should be- of Interest to you. 

- There should be enough to learn about it. 

- There must be material on the subject available 

in your school or public library. 



Castle High School Guide 
Page 2 
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THE RESEARCH PAPER 

The steps to follow.- 

1. Decide on a topic (with teacher's help) 

2. Find all available resources. 

3. Take clear notes (one to a card) 

4. Plan a rough outline. 

5. Write first draft. 

6. Revise report (consistency of ideas, accuracy of 
information, g ra m ma r, etc. ) 

7. Organize your bibliography. 

8. Make title page. 

Castle High School Guide 
Page I 



Attachment #2 
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/ 



AN INSTANT GUI DE TO WRITING A 
RESEARCH PAPER 



Castle Library 



c 
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WRITING A RESEARCH REPORT 
^ (Save for future use) 

The steps to follow: 

1. Decide on a topic. 

2. Find all available resources. 

3. Take clear notes. 

Use 4"x6" cards, .one card for each note. 
• Be sure to include bibliographic information at the top of each 
note card: author, title, publisher, and copyright date. 

4. Plan a rough outline. 

5. Write the first draft using your notes. 

6. Revise your report; correct spelling, grammar and punctuation. 
Organize your bibliography which is a list of all the resources 
that you used for information. It must be alphabetically arranged. 

Samples of Bibliographic Form: 

BOOK: 

, Dibble, James B. The Plains Brood Alone; Tribesmen of the 

Serengeti. Zondervan Publishing House, 1973. 
MAGAZINE : 

"Burma's Long-necked Women. " National Geographic Magazine 
June, 1979. pp. 798-801. 
ENCYCLOPEDIA: 

"Tanzania: Land," The World Book Encyclopedia . 1979 
Vol. 19, p: 25. 
AUDIOVISUAL RESOURCES : 

'Living in Malawi," Families of East Africa (Sound Filmstrip) 

Encyclopedia Britannica Educational Corporation, 1972. 
China's People. (Study Prints) Encyclopedia Britannica 
Educational Corporation, 1978. 



V III 



8. Make a title page. 
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Contact persons for this unit ; 

Irma Sue, Teacher 
Shyrlene tee. Librarian 
Francine Grudzias, Librarian 

James B. Castle High School 
45-386 Ka'neohe Bay Drive 
Kaneohe, HI 96744 
Phone: 235-4591 
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: ( Objective VI I (Reinforcement & Review) 
i The student will complete a bibliography. 

SUGGESTED ACTIVITIES TO BE USED ONLY AS NEEDED ; 

- Using overhead transparencies, project various types of bibliographic 
fqrms, specifically for a book, an article from a reference book 
(encyclopedia, etc.), an audiovisual resource, and a periodical. Point 
out distinguishing elements of each. Pages 6-8 of the **lnstant Guide" 
(Attachment #2) may be used as transparency masters, 

- Have students share bibliographic information from their reports and take 
turns using the overhead projector to explain the bibliographic form they 
used. 

SUGGESTED RESOURCES : 

Hook, L, The Research Paper , ^th Editioh. Prentice-Hall, Inc. 1969. 

pp. 53-60. ' \ 

•Mnstant Guide to Writing a Research Paper Castle High School Library, 

Rev. 1979, pp- 6-8\ 

Roth, Audrey. The Research Paper: Form S Content . 3rd Edition. Wadsworth, 

1978. pp.. 130-131 and U6-158. ~ . 

Starkey, M, The Research Paper: From Start to Finish . American Book Co., 

1978. pp. §^3-92. 

Turabian, Kate L. Student Guide for Writing College Papers. 3rd Rev. Ed. 

University of Chicago Press, 1977- 
University of Chicago Press. Manual of Style . Rev. 12th Edition. 

University of Chicago Press , 1969- 

EVALUATION : 

Using their note cards, students v/ill compile and attach to their 
reports bibliographies which are developed according to specified 



compl eted 
form. 
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' . .Object I ve V (Reinforcement S Review) ~ ' 

The student wi 1 1 • use research techniques to develop an outline, 

SUGGESTED ACTIVITIES TO BE USED ONLY AS NEEDED : 

' - Using both '.'Questions to Explore" and notes, discuss main topics and 
possible support i ng deta i 1 s . <• ^- 

- Using appropriate worksheets or overhead transparencies, supply students 
with a set of Information and, with their help, develop an outline. 

- Use worksheets or examples of outlines from sources selected with 
. librarian's help, or exercises from resources listed below: 

SUGGESTED RESOURCES : 

Aston, R. Learning to Outline & Organize . ESP, Inc., 1977- pp- 6, 9, 10 

(opt iona 1 ) I ~' 
"Instant Guide to Writing ^ Research Paper," Castle High School Library, 

Rev. 1979/ pp. ^-5 . - 
Starkey, M. The Researcii Paper: From Start to Finish . American Book Co., 

1978. pp. 64-70. 

EVALUATION : . " 

Using their notes, students will develop outlines of their topics according 
to specified form. ' 



Objective VI 

The student will use research techniques to write the paper. ^ 

SUGGESTED ACTIVITIES : ' • 

1. Have students discuss concept of a "draft" and do rough draft, using 
out 1 i ne . 

2. Edit rough drafts and write final draft. 

3. Discuss and practice writing quotations and footnotes according to a 
specified manual of style. • 

SUGGESTED RESOURCES : 

MLA Handbook for Writers of Research Papers, Theses & Dissertations . 

Modern Language Association, 1977. 
Roth, Audrey. The Res'earch Paper: Form S Content . "-3rd edition. Wadsworth, 

1978. pp. 92-106. 

Starkey, M. The Research Paper: From Start to Finish . American Book Co., 

1978. pp. 71-82 and pp. 105-1 1 1 . 
University of Chicago Press. Manual of Style . Rev. 12th edition. 

University of Chicago PresT] 1 9^9 . '■■ 

EVALUATION : 

Students will have used research techniques in completing their written 
reports « 

C-10 



Objective IV (Reinforcement and Review) 
The student will use research techniques to develop skill in notetaking. 

SUGGESTED ACTIVITIES TO BE USED ONLY AS NEEDED : 

- Have students look at their topics* Having already spent time in the 
school library locating information on their topics, they may now list 
"Ciuestions to Explore" about their topics, either narrowing or expanding 
what they have -already located. They may list the basic questions Who, 
What, Why, When, Where, and How on separate lines and attempt to delimit 
their subjects as necessary by answering the ques t i ons . Use worksheet 
(Attachment #7) with this Objective and/or Object i ve I I I . 

These questions will serve as a guide when students return to the library 
to complete their research and they will simplify the outlining process 
for the students. 

- Select samples of note-cards from Hook's book below and discuss. 

- Have students use 3*'x5" or .-^^^xB" cards and follow these steps in 
notetaking: 

Take one note per card. 

Write on one side of the card; clip or staple second card to 
first if more room is needed. 

Identify source from which notes are being taken by including 
AUTHOR (if given), TITLE, PUBLISHER, COPYRIGHT DATE. 

Put a subject heading, in upper right hand corner to help organize 
notes 1 ater . 

Indicate number of the page or pages from which notes have been 
taken. You will need this informat;ion later for bibliography and/or 
footnotes . 

Use key words or phrases in taking notes. 

Write legibly. 

SUGGESTED RESOURCES : 

Hook, L, The Research Paper . ^ith Edition. Prentice-Hall, Inc. 1969. 
"Instant Guide to Writing a Research Paper," Castle High School Library, Rev., 
1979. p- 3. 

Roth, Audrey, The Research Paper: Form & Content ;^ 3rd ed. Wadsworth, 1978. 
pp. 60-75. 

Starkey, M. The Research Paper: From Start to Finish . American Book Co., 
1>978. pp. 12-18, 51-63. 

EVALUATION : 

Utilizing the steps in note- taki ng spec i fi ed above and employing key words 
suggested by the "Questions to Explore," students will complete the 
. necessary notes on their topics. 
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2.' 
3. 
k. 
5. 



6. 



- Give students several reference materials related to the unit such as 

an encyclopedia of Wor 1 d H i s tory , a general encyclopedia, a world atlas, 
specific histories, etc . and have them choose and justify which would 
.be best suited to their individual topics. Have students use criteria 
such as scope, accuracy, authority, and level of reading difficulty. 

SUGGESTED RESOURCES : 

- General encyclopedias, historical and biographical references, and indi- 
vidual titles in World History such as: 

-.Asimov, Isaac, The Roman Empire . Houghton, 1967^ 

- McEvedy, Colin, The Classical World . Macmillan, 197^^ 

- Robinson, Charles A. Ancient History from Prehistorjc Times to the 
Death of Just in lan . Macmi 1 Ian, 1 967 ' 

EVALUATION ; 

- Having selected a topic, students will be able to locate their materials 
by using the card catalog. 

- Students will be able to locate resources in all areas of their school 
1 ibrary . 

- Students will be able to select the information pertinent to their topic 
and organize tt for note-taking purposes, 

- Students will choose references for specific purposes anH justify their 
choices. 



Objective I I I ' ; 

The students will proceed from an overview of their topics to secondary 
and primary sources, 

SUGGESTED ACTIVITIES : , . ' 

1. "Overviews'* are contained in encyclopedias and students should be 
encouraged to consult available encyclopedias initially to get an idea 
of .^he scope of the'r topics. This, then, may be i ncorpora ted i n the 
"Selecting a Topic" activities on page C-6. 

2. "Weaning" from the encyclopedia should take place almost immediately 
after students derive their overviews. Students may be introduced to a 
variety of secondary and primary sources, by the librarian who can visit 
the classroom with examples of each. 

SUGGESTED RESOURCE : 

Roth, Audrey, The Research Paper: Form & Content , 3rd edition, 
Wadsworth, 1978. p, 39-^0. 

EVALUATION : 

- Students will use encyclopedias and other general references to gain 
perspective on their topics and to derive a general idea of the scope of 
the topics. 

- Students willbe able to distinguish between primary and secondary sources 
in relation to the topic. 



Objective I! (Rei nforcement & Review) 

Student will locate, collect, evaluate and organize information from 
va r i ous sources . J 

SUGGESTED ACTIVITIES TO BE USED IN ANY ORDER AND ONLY AS NEEDED : 

1 . Locating r^esburces in the Library 

- Attachment #5 is an example of a Library Orientation assignment given 
all incoming 9th graders by the librarian at the beginning of the school 
year. This may be referred to by World History teacher to ^determine if 
students are sufficiently "at home" in the school's library. 

- Librarian may be enlisted to orient small groups of students to specific 
areas of resources relevant to this assignment, such as locations for 
African History (960) , R eaders' Guide , atlas collection. World History 
references , e tc . 

- Librarian may visit classroom, issue a bibliography developed for the 
course (Attachment #6) and display and discuss book cart full of 

rel evant references . 

2. Car d Catalog (General ) 

- Review catalog card content with students in classroom. Using packs of 
■ sample catalog cards (borrowed from school library), have students take 

turns identifying cards as AUTHOR/TITLE/SUBJECT cards. 

- Project on the overhead projector samples of AUTHOR/TITLE/SUBJECT cards 
and have . students identify and explain purpose of each. 

- On visit to school library give students subject headings that are 
guide words in school library's card catalog and direct them to find 
the drawer in which guide words will be found. (Librarian and/or 
teacher can quickly ascertain from this which students lack card 

ca ta log ski 1 1 s .J 

- Give students list of authors' names, titles, and subject headings. 
Have them 1) invert names and 2) list all names, titles, and subject 
headings in alphabetical order. 

- Visit school library and have students locate selected items above in 
card catalog. Librarian will aid teacher in giving individual aid and 
instruction as needed. 

- Give students card on each of which is one of the following: title of 
a book or title of a filmstrip, tape, record, kit, set of slides, 
transparencies, etc. Instruct students l) to look in card catalog 

to find that specific card or cards, 2) to write down call numbers on 
scratch paper, and 3) to locate item(s) in the library. 

3. Catalog Cards 

- Give students in small groups a limited time to list all of the contents 
of a given catalog SUBJECT card. Verify by having groups take turns 
pointing out location of each fact on the card. 

- Give students worksheets containing sample card. Have student fill out 
below name of author, title, call number, copyright date, etc. 

- Use worksheet, "Skills: Content of Catalog Card," Attachment #4 , as 
exercise for determining if students understand contents of catalog card. 
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ACTIVITIES FOR UN IT OBJECTIVES 



Objective I 



The student will select a 'topic from among those genera 1 .. top i cs suggested 
by current Wor ld Hi story ass fgnnie.nt . ( Secondary Social Studies Program 
Guide /Draft/. OlS, 1978. p. 37-^3) 



SUGGESTED ACTtVITiES : 

1.' On an overhead projector or chalkboard provide several topics related to 
the course determ i ned- to be of interest to students. Using a method like 
the sample, below, have students d i scuss whether topics are too Mmjted in 
scope or too broad for the research report assignment. . 

I tem exampl e : 

Underline a topic if you believe it is riot too broad and not too 
limited for the kind of report you've been assigned. 

1. The Earliest Civilizations and Their Characteristics 

2. How the Development of Agriculture Affected Man's 
Settl ement i n Commun i t les 

3. Primitive Hunting Techniques of the Zimbablve Peoples 

4. The Neolithic Revolution 

5. Arch'i tectural Achievements of the Kush i te Cul ture 



3. 



Have students write on separate cards poss I b 1 e top i cs for their repo 
Collect, shuffle, and "deal" cards to class. (No one should receive 
his/her own card.) . Students will then discuss merit of topics on bas^ 
of being not "too broad" or "too limited." 




After any of the above exercises class may visit the school library for 
i period to begin search for materials on thei r tentative topics. 



If students need further reinforcement in distinguishing differences 
between "specific" and "general" subject headings in the card catalog, 
as well as. reviewing cross-reference cards, refer to Attachment #3, 
an excerpt from "A Learning Hierarchy for Grades 7"9 on the Use of the 
Card Catalog," developed as a workshop project in 1978 by seven secondary 
school teachers and librarians. 



SUGGESTED "RESOURCES 



Aston, Melba. Learning to Outline and Organize , ESP, Inc., 1977. 

p. 2 and p. 11 (Duplicating Masters) 
"Instant Guide to Writing a Research Paper." Castle High School Library, 

Rev., 1979. p. 2 (Pamphlet) 
Roth, Audrey J. The Research Paper: Form & Content , 3rdl edition. 

Wadsworth, 1978. pp. 11-38 
Starkey, Margaret. The Research Paper: From Start to Finish . American 

Book Co., 1978. pp. 8-18 (Paperback) 



EVALUATION: 



Given an array of general topics from which to select, students will choose 
their top i cs , ne i ther too broad nor too narrow in scope, for which they can 
develop satisfactory research reports using available school and community 
resources. 
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Initiating Activity for Unit 



A- Objectives 

The student will understand the following: 

a. The purpose of the assignment. 

b. The meaning of "research'^ as it applies to using a library and 
gathering i nformation w* th a purpose in mind. 

c. The process of gathering information, checking it, organizing, 
and presenting it. 

B. Suggested Activities 

J. Explain the purpose of the research paper assignment; e,g.. You will 
be writing a research report on an early civilization in order to 
learn how and why societies may satisfy their basic social needs. 
By learning specific research skills, you will, at the same time, 
be applying them to the writing of your report. 

2. Using overhead transparencies corresponding to pages of "Instant 
Guide to Writing a Research Paper .Castle High School Library, 
Rev, 1979, discuss complete process involved in doing a research 
report. (After this presentation Attachment #1 "Writing a Research 
Report" was distributed to students and Attachment #2 "Instant Guide 
to Writing a Reseaixh Paper" was available in the classroom and 
library for reference.) 
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Related Foundation Program Objectives and Performance Expectations 



Foundation Program Objective IV ; 

Develop Independence in Learning 
Essent I a 1 Competency : Uses resources for independent learning. 
Performance Expectations f or Li bra ry Ski 1 1 s ; 

Gr. 8 Uses library research techniques and a variety of resources to complete 
a brief report on an assigned topic. a 

Gr. 10 Uses research techniques and a variety of resources to complete a report 
with emphasis on exposition. 

Performance Expectations for Social Studies : 

Gr. 8 Gathers data from various sources and organizes the data related to a 
soda 1 probi em . 

Gr. 8 Organizes, analyzes, and interprets soc I a 1 sc i epce i'nformat ion from 
many sources in solving a social problem. 

Gr. 10 Designs and Implements a research project to test a hypothesis about a 
social problem. 

. . UNIT OBJECTIVE 

Given a choice of topics posing social problems related -to the World History 
period currently under study, the student will apply research skills to writing 
a report aimed at ana 1 yz i ng and Interpreting information from a variety of 
resources and formulating a conclus ion based on the data gathered. 

SPECIFIC UNIT OBJECTIVES 

1. The student will select a topic from among those general topics suggested by 
the World History Course Outline. (See Secondary Social Studies Program Guide 
(Draft), O.I.S. 1978, pages 37"^3.) [ 

2. The student will locate, collect, evaluate and organize Information from 
various sources. 



3. 


The 


student 


wi 1 1 


proceed from an overview of 




sources . 






i*. 


The 


student' 


wi 1 1 


develop skill in notetaking 


5. 


The 


student 


will 


develop skill in outlining. 


6. 


The 


student 


wi 1 1 


compl ete the report . 


7. 


The 


s tudent 


wi 1 1 


compile a bibliography. 
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Suggested Time Schedule for Unit 



1 St Week • , ^ 

Initiating activity (see p. C-5). rl period 

Selecting topics combined with visits ro school library ^2-3 periods 
Locating resources in the library 1-2 periods 

(card catalog, library arrangement, etc.)- 

2nd Week 

Continue locating resources, especially 2 periods 

reinforcement in use of catalog cards and using 
card catalog, combined with daily visit to school 
1 ibrary . ' 

Begin collecting and evaluating resources in library.) 
Begin class sessions on notetaking and outlining ) 3 periods 

skills. ) 

3rd Week 

Continue practicing notett'^king and outlining while 3 periods 

researching topic in school library. 



STUDY SKILLS INTEGRATED INTO THE TEACHING OF A CONTENT AREA: 
A NINTH GRADE RESEARCH TAPER I N WORLD HISTORY 

' INTRODUCTION 



Study skills are lifetime tools that can best be taught when integrated with 
the curriculum. This integration can be achieved and instruction made more 
meaningful tp students when there is a continuous, cooperative teaching 
arrangement between teacher and librarian. Consequently, skills instruction, 
. geared to the needs of students, can grow out of content area assignments 
like the unit developed here in World History* 

This unit which integrates the teaching of research skills with an assignment 
in ninth grade World History was developed by a Social Studies teacher and two 
librarians at James B. . Castle High School. It was designed to meet the needs 
of entering ninth grade students who either lacked the necessary research 
^skills or needed reinforcement in them in order to complete class assignments. 

While students' abilities in any given class will vary, this unit assumes 
functional knowledge of certain prerequisite skills such as alphabetizing, 
use of the Dewey Decimal System, and the "call number,*' how to distinguish 
among various types of material.s such as FICTION, NON-FICTION, REFERENCE, 
AUDIOVISUAL RESOURCES,. etc. 

Teachers utilizing this unit will want to assess where their students are by 
referrirjq to the Scope S Sequence Chart in the D,0,E. guide Study Ski 1 1 s 
Related to Library Use: A K-12 Curriculum Guide for Teachers and Librarians 
and by pre~testing their students. , • • 

It is strongly recommended that teachers and 1 ibrarians who note an obvious 
lack of prerequisite skills in their ninth grade students refer to Section I, 
Part A, SAMPLE RESEARCH UNIT ON EXPLORERS FOR UPPER ELEMENTARY LEVEL, pages 
A 3"A0, and adapt whatever aspects of it fit their students' needs. In 
addition, secondary teachers and librarians shoul d refer to Part B, INSTRUCTIONAL 
MODEL, page A ^8 "Sequencing for Success" and the subsequent example of task 
analysis as a means of avoiding combining too many steps in teaching research 

Several "SUGGESTED RESOURCES" are listed as examples. Teachers should also 
use their own or with their school librarians' help, seek out other esources 
better suited to the needs of their students. 
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SECTIt.J III 

I 



A SAMPLE UNIT 



STUDY SKILLS INTEGRATED INTO THE TEACHING OF A CONTENT AREA 
A NINTH GRADE RESEARCH PAPER IN WORLD HISTORY 



CREDIT TO: 

IRMA SUE, TEACHER 
SHYRLENE LEE, LIBRARIAN 
FRANCINE GRUDZIAS, LIBRARIAN 
JAKES B. CASTLE HIGH SCHOOL 
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TITLE 



iii/iwG mm mr 



Grade: 5 Plan: liim 3 



Tlm'e: 



ENTRY SKILL 



I 

o 



Curriculum Area; Limgaage Hajor Topic: P^p^a t/ 



FOUNDATION PROGRAM OBJECTIVES (circle- appropriate objectivesh 

1. Develop basic skills for learning and effective communications with others. 2. Develop positive 
self-concept. 3. Develop decision-making and problem-solving skills, k. Develop independence in 
learning. 5- Develop physical and emotional health. 6. Recognize and pursue career development 
as an integral part of personal growth and development. 1. Develop a continually growing philosophy 
that reflects responsibility to self as well as to others, (f) Develop creative potential and 
aesthetic sensitivity. 



STUDENT PERl^ORMANCE EXPECTATIONS GUIDE, 1978 Pages U Category Lfln.we 
Objectives: hatatu mpumioM, ihoix^kt^, and Urn itmtiMid bi/ tUm'uj mfih tkoagli 
o)id, i^/uUin, OK mud mdu.. ?VLiom ok ^Kodum aiaU\Ji mnk in \}m.O[U> modu ' 
ixvWii^m, 



STUDY SKILLS RELATED TO LIBRARY USE 



Pages P - U ' _ 

Category kppKimtion oj Mo \iKm 
Objectives thi oppofitanitij -to poxUdpatt 

h atUivi Kddid to Ubhiuiij 

KmiiJim. 



CURRICULUM'OR TEXTBOOK GUIDE 



Title 
Pages 



Category 



Objectives 



INTEGRATED 
OBJECTIVE(S): 



STUDENT WILL: PiWi^apote in mkino^ o. dlipkij utdlzlnQ tin Kiddi^, lUtimg md \iimng 
ixpViimtsM and thi Kuponii^ ^/lom tht duthou. 



SUGGESTED ACTIVITIES' 


SUGGESTED RESOURCES 


EVALUATION 


T 


L 


I. 


Tk student viUl tatm to a. pimntiiUovi on iHidivi 
dilipkiji and hovj to cAiati tkm. 


iXbmj ^aplaii)i\ Tfieu 




X 






PuApoie, ^outJmJiion S 
M. llona GoAViij, 1969, 
WUon, 








I. 


Examine cMit faoofei ioK ixmplu and idm. 


mit book 








3. 


P/iepae fl dl^pkij on autkou |MA/ung, t^Mm, book 
jacki^, booh, and KiMid cKt icoKk, 


mtvUdii to bi dupkijid 
ant iappUu 




X 


X 



LMoA WfUtinq (continued) - Page 2 



SUGGESTED. ACTIVITIES \ 


SUGGESTED RESOURCES 


EVALOATION 


T 


i 


and ^tadzYvU (liAca64 and agfizz upon. qmXqAaji 
^ nzadlhQ, 






X 


X 


loXtoA with a c/a64mate and cktck accon^ding 
nia {^ofi pfwof^ ^iQ,adAjig. 










oXt^ needed. 




i/^nJJXin btj ^tadtntfi . • 


X 




(5-uta£ IqjUqJi, enue^ope, and mail. 


• 




X 




i 

0 




'^0 
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Grade: 5 Plan: lum I 



Time! 



Curriculum Area: _iaKtmag£ Hajor Topic: ie^e^ mutcnq 



INTEGRATED ' 
OBJECTIVE(S): 



ENTRY SKILL' 
Can wUie 


FOUNDATIOU PROGRAM OBJECTIVES (circle appropriate objectives): 

(\J Develop basic skills for learning and effective communications with others. 2. Develop positive 
self-concept. 3. Develop decision-nial<in9 and problem-solving skills. @ Develop independence in 
learning. 5. Develop physical and emotional health. 6, -Recognize and pursue career development 
as an integral part of personal growth and development.' /■ Develop a continually growing philosophy 
that reflects responsibility to self as well as to others. 8. Develop creative potential and 
aesthetic sensitivity. 




STUDENT PERFORHANCE EXPECTATIONS GUIDE, 1978 Pages U Category Lanquaflti A/iXi: W/L^tiw 
Objectives: ijitiUiA a pmonal litteA ioK a ipzdlit impou dmoumtui^ ippnophMi liUa - . 




STUDY SKILLS RELATED TO LIBRARY USE 


CURRICULUM OR TEXTBOOK GUIDE 




Pages C - 21 


Title tocouw in Enqtcifi 


a 

1 

ON 


Category kppKimikn oi MovJim 
. Objectives Tk iMint ifiWi paJiUdpati in it\ji2Ml 
mailvi asiUvUxu kdatzd to Ubwii^ iwou/tte/i. 


Pages haiika'i d. 119 
Category Dliwth^ a Idta to in mthoK 
Objectives Jk itaduvU wiU ducom tlii 
mpoKtanti oi iofm md tonti\it in ^omd 
IdtiU thiij mUi to auihou. 



cApiXalizdtion, and pmduclujn (U> one iomoi wootiue tcJUvi^i^ Kdatid to libmij mo^jjim. 



SUGGESTED ACTIVITIES 



I. UAtin ts3 a p^e^enMon on LdM-i'idih^ hdlh. 

I StidznU pKipm qmtioM to uk amikou bmd on 
mmd doiti in li/u>t Imon. 

•• 3. iilonk indzpindzntlij on ldt2A to an au^04 iititizing 



4/ 



er|c 



1 



SUGGESTED RESOURCES 



diitomij in En^tah. 
Ed. 'John i Hand A 
1972, lddl0. US- 
UI 



EVALUATION 



I 
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• 



• • 9 



ior Topic: Reacting and MmA (continued) - Page J 



SUGGESTED ACTIVITIES 


SUGGESTED RESOURCES 


EVALUATION 


T 


L 




6oob aA{i bi/ People-' 
k£e/iwetoi W^t 104 
Auww ana luu^i^oA^ 










Cfulto. Lee Benwe^ 
Hopfein^,- 1970, Scfio£a4iic 
Boofe Se^MCg/i. 










and Boolii" BugUt/ ifie 








• 


GMwd Cawi/on bt/ MoAgae^c 
Hei!^!/, Uii Pipe^ P^odac- 
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Hajor Topic: Mng and Mmdi (continued) ■ Page 2 



SyGGESTED ACTiViTiES 


SUGGESTED RESOURCES 


EVALUATION 


T 


L 


3. '■ ■lldbig tiii mdiJi c| tkz imzij, oife tin tibmion -to 
Qm book MhA to diiHtka ithdati MmJ>t in idittin^ 
mXaiaJU. ' Boofe talki viM guide Udzniii to aittfiow lofio 
iJocai ifieiA muting on iopicii 0|5 lntvt<ii>t to tkz Uaknt, 

oiWQliM t)!kAOh PMihisIiPi hfUdlM fiM7iit UctJnv] hu !/J\)Jv]0 


UbKmj book 
Wene 'leticttng Wit 






X 


4. Hftue iiiidwi^ iiolzdi nzad Lliitzvi and i voJildiii 






X 


X 


5. Hai/e itixduvtj!^ ihm om oi tktvi mdinQ, latmn^f ok 

\uo\k]iYifi oToohi OYiOOk (iYi(\ toH idiu t\]OU did oh did wot oy]iou 




OfaieAUdtion 


X 


X 


L Aifi 4tadew;t4 to tat 3 ijai^oAi^e au^/iow, 


" 




X 




a imtiitz (LwthoK im tiiz poUzd !M. 






A 




iojld dJjiCiiJaJliioyi on what AtiidQ\]tA to^tyif to ahnut tko 

aoifiO/W; who, wfiot, lolten, wfi^^ie, wifii/, /iw. 






X 




9* Haue iiudenti me thz Uhmij.to ^kd fi\(dmj[\JU on 
(mthou^ km tapu on cajitko^'i Intmlmi md UohIu and 
^aicoAc/i to lind mwm to ((i ition^ hmid in dUmuon. 

CD * 
I 


bio^lwipidu 
mijdopidm 
'ipidd uimna booki 

SoftiaMnQ kboid tki 
kwthoKi Faci;t6 and 
?iduxu kboiit Contm- 
powiij kmou m . 
lUii^t/iatou oi Boofw io^ 


SMnii m abiz tss 
lotatz momu bij 
and about thz cwthou 


X 


X 




Anne Comtnae, 19?^, Ga^e. 








• 


knioh. Eookoi Aatfiow. 
Znd ^eu. ed. Ed. fat/ 
Stati£ei/ J. hnUz and 
tod Hat/ao^i. 1 951, 
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Grade: 5 ,plan: tWicn I 



TITLE _ 
Time: 



mm mm mi. 



Curriculum Area: l-^n^^^ge A^X6 Major Topic: ^^^'^^1 MioJich 



ENTRY SKILL 

)) mfimi^i oi 

>iziQnAm a^jculahli in 
tilt Ub>mij. 
1] kiiowlid^i 0^ hoii to 
mtki md mtrJj.^. 



w 



FOUNDATION PROGRAM OBJECTIVES (circle appropriate objectives): 

(T7) Develop basic skills for learning and effective communications with others. 2, Develop positive 
s&'f-concept. 3- Develop decision-making and problem-solving skills. (£) Develop independence in 
learning. 5. Develop physical and emotional health. 6'. Recognize and pursue career development' 
as an integral part of personal growth and development. 7- Develop a continually growing philosophy 
that reflects responsibility to self as well as to others. 8. Develop creative potential and 
aesthetic sensitivity. 



STUDENT PERFORMANCE EXPECTATIONS GUIDE, 1978 , Pages U, U Category Imgmijjvb/Ubmj SiWU 
Objectives: Gim uaftoni ion mjoijinQ oi not enj'oi/^ng a lUmJiii imfTmmll^aMlKli 
vmttij oil libmij adivditii Ioh. plimnt md in]omnoiUon. 



STUDY SKILLS RELATED TO LIBRARY USE 



Pages ' C - 20 

Category hppfLitiaZLoii hiou Jim 
Objectives ?cJUidpat^i in. mdk^, tUtimq, m d 
vimin^ (Ldi'jiUu ^oh. plmm md iniofmation. 



CURRICULUM, OR TEXTBOOK GUIDE 



Pages fzadvi'i i d. pp. 117-11^ 

Category Tdkin^ aboot booklt 

Objectives Tk Uadtnti luiU dijimntiaii 

among tki kLiidi o{ boob ii6 tkuj dacm 

booki) tkiij km md. 



INTEGRATED 
OBJECTIVE(S): 



STUDENT ViLL: Md, liitin, md \jim cl \jauii,^ oi mouJim io)i pkum and iniomaiion, i>dtd 
m autiwi, ud do iom h.maxd.1 on that adkoL 



SUGGESTED ACTIVITIES 



I . TmkfL 06^ i&denii to "ie^t" tliM. ia\jo>dti booh to 
dmrntili bij mn§ va;uoa4 deu-icei iacli 04 g.iwng book 
•totb, poitiU timj cnUid, ihoAinQ aixdioviinal 
tidJLfuah abod book, and iiotuAincj book jatkttit on a 
bdlztin booAd. 

I. Conkd Mve^ Ojj itudinld' reacting intimti>. 




SUGGESTED RESOURCES 



bulldin boaxd 
book jaciieti • 
poitiU 

aadAjomUial )MttidaU 



diimiKij in h^lMih. 
John S. Hand et d. 
mt, Iddlm. 



EVALUATION 



ObimaUon oi intviiit 
in boob ihmd bij 
itiidiivtl). 
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LIVING AUTHORS UNIT 



, 

The major purpose of this unit is "to Interest students In books by focusing 
attention on authors and the books they have written. The approach integrates 
library skills with language arts as s tudents learn how to write letters to 
authors in order to find out more about them. The students' interest in books 
and authors is greatly enhanced by the personal responses they receive from the 
authors . 



OBJECTIVE OF THE UNIT 



The student will read^ listen, and view a variety of resources for pleasure and 
information, write a personal letter to an author, and participate in making a 
display to share the responses from the authors.. 
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SECTION 11 



SAMPLE UNIT ON LIVING AUTHORS 
FOR UPPER ELEMENTARY LEVEL 



CREDIT TO: 
. TOMIKO IKUTA, TEACHER 
RUTH PETROWSKI, LIBRARIAN 
KOKO HEAD SCHOOL 
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Contact persons for this unit: 

Lois Lum, Teacher 

Karen Muronaga, Librarian 

Kaelepulu Elementary School 

530 Keolu Drive 

Kailua, Hawaii 9673^ 

Phone: 261-0566 
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3. 



Mini -ur»i ts 



The team decided that; instead of revising the entire unit every time it 
was used, they would try to break the unit into a series of mini-units, 
e.j. one on bibliography, taking notes on cards, etc., so that mini-units 
could be used as needed, depending on the results of assessment. These 
mini-units are shown on the Chart: Sequence of Tasks/ I nteg ra t i on of 
Instructional Areas on page A-59. 

^* I nteg rat i ng goa 1 s 

As the teacher and . 1 i b rar i an worked more and more as a team, they became 
i ncreas i ng 1 y awa re that their goals as teacher and as librarian - once 
separate - were now beginning to relate and be supportive of each other's 
goals. For example, they could see that the students' classroom needs for 
writing skills and library needs for better retention of 1 ibrary skills , 
could both be met by having students apply library and writing skills to 
compl ete a resea rch proj ect on exp 1 orers . * 



Teache r 
Goal s 




5 • Emphasis on growth- rather than polished reports 

The team--found that setting realistic expectations for individual 
. children and a greater interest in the growth of children through 
improved performance were far more important than polished reports as 
f i na 1 products . - 
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J!f GOALS 



ASSESS 



ANALYZE 



PLAN 



Evaluation in the i nstruct ional model is defined as a final evaluation at the end of 
the entire unit. This type of evaluation is in contrast with the evaluation check^ 
points taken at various times during the unit to see how the students are doing. 

Some of the major findings of this teacher-librarian team's final evaluation are 
shared here because they may be useful to others trying similar instruction: 

1 . Sequencing for success 

The use of task analysis, i,e. the sequencing of lessons in small enough 
steps to avoid gaps in the sequence or the mistaken assumption that the 
student already had certain skills, was critical to the success of 
lessons... The following is an example of task analysis: 

General Encyc loped i a 

Task Ana lysj s 

• KNOWLEDGE/TASK 

Definition of encyclopedia 
Volume Number 
Guide Letters 
Guide Words 

A1 phabet i cal arrangement- 
Letter by letter arrangement 
Word by word arrangement 
Head i ngs /sub-head i.ngs 
Key words 
Cross references 
Topical arrangement 
Thematic arrangement. 
Index arrangement 
Bibl iography 

Breaking a task down Into steps and^. careful 1 y monitoring the number of 
steps covered at one time makes learning more successful for more 
students. In addition, focusing on certain skills at every level was 
seen as another way to increase learning. Thus, the need for a grade-by- 
grade continuum of library skills evolved. 

2. Learning can be fun 



Students mentioned in their evaluation that they disliked 
paper-pencil activities. There was need for a variety of 
including game--type activities that were fun. 



doing just 
acti vi ties , 




GOALS 



ASSESS 

i 

-ANALYZE 



PLAN < 



The implementation phase would involve the actual 
"try-out" of the planned research unit. The 
following chart describes the general sequence of 
tasks and integration of subject areas. 



CHART: SEqUENCE OF TASKS/ 1 NTEGRAT i ON OF INSTRUCTIONAL ARE/: 



THE PROJECT 



LIBRARY SKILLS 



LANGUAGE ARTS 



SOCIAL STUDIE 



CHOOSE A SUBJECT 


Locate Resources 
Using the Encyclo- 
ped I a 


What is a Subject? 
Choos i ng a S ubj ect 
Skim, Scan, Study 1 


Identifying the 
Prob lem 


WRITE QUESTIONS 




What I s a Question? 
Fo rmu 1 at i ng Quest ions 




READ S TAKE NOTES 


Bibl iography Cards 


Skim, Scan, Study II 
Take Notes on Cards 
Reading-Content Area 


Discuss Content 
Mapp i ng Skills 


MAKE AN OUTLINE 




Categor i zl ng 
Outl ining Format 


Organizing Data 


WRITE A ROUGH DRAFT 


Wrl te Bibl iography 


Writing Paragraphs' 
Extend i ng Sentences 
Comb 1 n i ng Sentences 
Ed i t i ng 




WRITE A FINAL DRAFT 




Report Writing Format 
Writing in Ink 




SHARE THE INFORMATION 


Preparing Visuals 
Uti 1 izing Visuals 


Presenting Oral 
Reports 

Organizing Data- 
Charts 


Uti 1 i zing Data 
Genera 1 izing 
1 nf orma t i on 
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The practicing teacher-l i brari an team felt.that this format benefited them in two 
major ways : 

1) It provided a ^*quick and easy'* way to get at needed information that 
proved most practical in their day-to-day operations. 

Though by no means providing a comprehensive, prescriptive way of 
getting at information, sufficient analysis could be done so that 
planning was not occurring in a vacuum. 

2) It was flexible and could be used for a variety of purposes — 
e.g. diagnosis, assessment, analysis, and even evaluation. 
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ANALYZING, STUDENTS' NEEDS IN ENCYCLOPEDIA SKILLS - Grade 
Assessment Table - second year 





What skills 
were covered 
in Grade kl 


Results of 
Assessment, 
Sept. 19 


Difficulties 
encountered with 
the previous 
5.th grade class 


Haterials 
needed 


Parts to 
develop or 
re-design 


Students 




Students showed the^ 
were able to; 
[. Locate the set 

encyclopedias in 

the library. 

2. Locate their 
topic in the 

'encyclopedia. 

3. Explain the 

' arrangement of 
encyclopedias. 








Librarian 


1. General arrange- 
, ment of encyclo- 
pedias. 

2. How to use Guide 
Words . 

3. Introduce. concept 
of Skim, Scan, Stud' 
(Hain headings). 


"Had good retention 
of skills taught 
in grade k, Was 
rather surprised 
that they retained 
1 that much." 


1. Students were 

■ unaware of differ- 
ences between two 

editions. 

2, Cross reference 
material could 
use some 
rei/ision. 


1 . Hore easy-to- 
read texts on 
exolorers. 

2. Another set 'of 
encyclopedias. 


Re-design 

hibl looranhv 
' card tasks, 


Teacher 
5 


"Saw you ^teach 
,encyclopedia skills 
to fourth graders 
last vear. What 
skills did you 
cover?" 


"Can begin to 
upgrade types of 
skill's taught.!" 


1 . Students had 
difficulty locat- 
ing specific 
Information on a 
printed page.- 

2, Explorer unit was 
too long. Some 
skills could be 
covered in another 
unit. 


1 Hore shapes for 
teachlna outl in--- 
ing'skills. 


Look for 
approaches in 
teaching sentence 
combining, 


Parents 
ERJC • 

1 




Were glad that 
their child receiv- 
ed instruction in 
doing research.' 




udicMi. voiunLccrs 

will help to 
assemble' the 
outlining skills 
packet) 


N.. 

^63 ■ 



The next two samples demonstrate how the table was used to organize known bits of 
information regarding a need so that data could then be more easily analyzed. 



The team discovered that during the first year this was attempted the i nformat i on 
'gathered was simple, sparse, and general. In the second year I nformat Ion . ga the red 
became more plentiful and specific as they gained experience in gatherlr.^ data for 
ana lys is. 

Sample: Fi rst Year 



ANALYZING STUDENTS' NEEDS IN ENCYCLOPEDIA SKILLS - Grade 5 
Assessment Table - first year 





What did 
students do 
In Graae 4? 


Which skills 
d \ d s tuden ts 
know? 


What are the 

students 

needs? 


Hov/ can each of 
us contri bute 
to the s tuden ts ' 
needs? 


Students 


(Did no-t 
ask 

students) 


Through a test 

des i gned by 

1 i b ra r i an , 

students 

i nd i cated thei r 

St rengths and 

weaknesses . 






Li brar ian 


Students used 
encycl oped i a 
as needed.. 


"Test was given 
to ver i fy my 
observat i ons" 


"All fifth 
graders 
should know 
how to use 
the encycl O" 
pedla" 


1 ."V^ork together 
to dev. one unit 
(con tent a rea ) 
which combiner 
lib. skills and 
lang.arts ski 1 1 

Z . What unit will 
be appropriate 
for fifth 
graders?" 


Teacher 
5 


"I'm new to 
the school" 




"Past expe- 
rience in 
Other school s 
i nd i Gate need 
to reduce the 
amount of 
p 1 ag i a r i sm in 
report 
wr i t i ng' ' 


1 . (Agreed wi th 
1 i bn . on- i tern 
#1) 

2. "How shal 1 we 
divide the 

ities?" 


Teache r 


"Li brar 1 an 
worked with 
sone students 
who needed 
to use the 
encycloped i a" 




Conf i rmed 
above 

i nformat ion 
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The table shown below can be used to organize information for a variety of purposes 
by simply using different headings to fit the purpose. The practicing teacher- 
librarian team used the format for diagnosing, assessing, analyzing, and even 
evaluating. 



TABLE FORMAT: 



HEAD 1 NG 
#1 


HEAD 1 NG 

n 


HEADING 

n 


HEADING 


HEADING 


HEADING 

#6 







































The following sample demonstrates its use in planning procedures for gathering 
data to answer the,,>ques t ion : 

i What do students know about research skills? 



Who can give 
I nformat ion? 


How will they 


What subject 


Where will 


When will 


g i ve it? 


or skill area? 


they give it? 


they give i t? 












Students 


taking a 

wr i tten test 


resea rch - 

us I ng the card 

catalog 


cl ass room 


Monday 


Teachers 


bei ng 
surveyed 


research - 

wr i t i ng skills 


grade level 
meet i ng 


Wednesday 
afternoon . 


Librari an 


di scuss ing 
^specific needs 


resea rch - lib. 
ski lis bei ng 
i ntegrated in 
cum cul um area 


teachers * 
lounge 


after school | 


Administrator, 


observi ng 
students 


research - lib. 
lessons on the 
encyc 1 oped i a 


1 J b ra ry 


Second quarter 


Parents 


f i 1 1 i ng in 
quest ionna i re 


research - 
sharing of 
projects 


at home 


May 


Others 


] i s ten i ng 
(phone cal Is) 


reading - 
SCAT Resul ts 


commun f ty 


After test 
score resu 1 ts 
appeared in 
newspaper . 




The teacher-librarian team quite often considered the assessment and analysis 
ccmpcncr.ts of the Instructional nanagerr.ent process 5n close conjunction with each 
other, 

Assessment--f orma 1 or 1 nformal i s a way of determining the needs of learners so 
that instruction can be addressed to meeting those needs. An example of formal 
assessment is the analysis of student standardized diagnostic test results. 
Less formal means of assessment ar§ also available and helpful in getting at needs. 

Analyzing the data collected from the assessment will. enable teacher and librarian 
to come- to some informed conclusions about the kind of instruction they should plan. 

Data collected can be organized and visually presented ..on a table for ease in 
ana lys i s • 
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EVALUATE ASSESS 

T I 

IMPLEMENT ANALYZE 



PLAN 



Goals embody the long-range directions toward which instructional efforts are aimed. 
There are broad goals described in the Department of Education's Master Plan for 
P'-iblic Education in Hav;at I and more specific goals stated as objectives in 
The' Foundation Program for the Public Schools of Hawaii toward which all schools 
need to direct their efforts. The Foundation Program Objectives include: 

1. Develop basic sk i 1 1 s fo r 1 ea rn i ng and effective communication with others. 

2. Develop positive self-concept. 

/ 

J ' ■ I 

3. Develop decision-making and problem-solving skills. 
Develop i ndependence in learning. 

5- Develop physical and emotional health. 

6. Recognize and pursue career development as an integral part of personal 
growth and development, 

7. Develop a continually growing philosophy that reflects responsibility 
to self as well as to others. 

8. Develop creative potential and aesthetic sensitivity. 

More specific learner outcomes can be considered at this points These are found 
in the do'cument Student Performance Expectations of the Foundation Program . 

In addition, each teacher's or librarian's philosophy will affect the decisions made 
about how each will teach children. For example, a teacher who believes that all 
children can learn will probably work in a different way with a child having 
difficulty learning as compared with a teacher who believes that only 90% of 
children can learn. 

Since goals and philosophy do have a, definite influence on instruction, teachers 
and librarians need to pay conscious attention to this aspect in planning- 
instruction. 
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PUTTING THE INSTRUCTI ONAL , MANAGEMENr-PROCESS 
INTO PRACTICE 



EVALUATE 

r 

IMPLEMENT 



GOALS 



ASSESS 



ANALYZE 



The teacher-librarian team found that they felt- most cofflfortab!-- st = r*-'"g a- 
point of the circle labelled "PLAN .". However , both brought to the^iannlng 
session an awareness of student needs ahd some idea of goals and direction. As 
they became more proficient in working with the instructional management process, 
they found that they were better able to document needs and goals. The process 
of putting the instructional management process into practice was a gradual learn- 
ing experience for them. The more they used the process the more comfortable 
they became in covering each step of the process. 

The final product of the planning step is the research unit as described in 
Section I , Part A. 
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INSTRUCTIONAL MANAGEMENT PROCESS 



GOALS 



EVALUATE 



IMPLEMENT 



ASSESS 



ANALYZE 



PLAN 



The instructional management process above presents the steps used by the teacher 
librarian team in developing the unit on explorers. The team used this process 
starting at one of the points on the circle. They found the important point for 
them is not where they start but that they are careful to cover all points on the 
circle. Because it Is a process that actually works for this team and provides 
them with a systematic approach to planning instruction, it is being shared. 

There are many other i ns truct i ona ) management processes that might be used. They 
range from the very simple to the very sophisticated and are designed to fit the 
needs of all kinds of users. 

In the following pages, each step of the process will"t>e further elaborated in 
terms of the development of the unit on explorers. 
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SECTION 
PART B 



INSTRUCTIONAL 
MANAGEMENT 
PROCESS FOR 
EXPLORERS 
UNIT 
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5+ep 7: 51ure/ ike I1^for^ncttLon/ 
Tk'ia^s To "Remember When Reporfin^ 

Before presen+lng your report "f'o class, have 
Someone ll&+e/i -ho you and check -fhe i-l-eni5 helow. 



Name of "Expert" 



Yes Ho 




1. Speaks so +hai" ei/erjone he 

Uses neui and m-f-eresling u/ords. 

3- Looks a{ audience/ and speaks +hem. 

4. Says u/ords deorlij Qnd explains fhin^ a:?r£-fMl|y. 

5. 5fand5 aside u;hen po/nfinj to parts of +he 
ms+rucfjon^il Qid. 



5igKia+ure of Person Checking Vow 
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o ) cp I i o mre^ ine^ •rnyormaJioyv 
Standards for My Irisfruaflonal Aid 

Ask yourself +he -followjin^ c^uesVions. If the ansiA/er 
> "yes'' piif ct check K^ark m froni of fhe o^nesfion. 
-f the QKiswer 'loo; be s^ire l(o-u gef if done. 

i. "Po mt| maferials affr^^cf^aflenti'on ? 

^- Is the lauouf of mu mt:^+erjal pl^inned? 

v3. Do naj ma+erials hold m-|~eresf? 

^- Did I prodiice mij maferials J^^-^j^j^^L: 

^ 5. Po the rviaf"enal5 focus on mij subject? 



h- Did I. choose iViferestmq 

of presentmq mu ma 



and different ^aus 



S"f ep 7 : S KarC' "Hie Xnibmatioyv 



Id 



Making your reporf inferesfing "is uery importanf-. 
Everyone u;an+5 -ho hear L(oa .+alK, buf fhetj also voan-h 
+0 3ee what t[ou ha\/e. done. There are m^^njj, man 
WatjS +0 do +lns. 

Check +he. i-fe^Yjs flncif fhink add more 

inlerest +o Ljour reporf. The \iems checked sinould 



OlX. 



.Puppe+"5 
.Snapshofs 



.Pictures _ 
-Magazines _ 
-Models of people, places, and fhings 

_Video+ape DisplaijS 

-Tape recordings _JDemons+'nci-t-ions 
glides Qlobes 

.Hov\t jilyvis 

.Overhead +raiasparenciee'^-^i^ " 
.News ar+icles 
.Rlnaslrips 



-Spec'iKviens 
.Car+oo ns 
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.Dio ramos 
.Mum Is 
_Chart"5 
.Maps 
.Tfesrers 

Diagrams 
.Xfemonsira+ian 
Movie roll 







(Finol 

Jknf ^£.^2/q>U^j^ 

j^-' ■ 

1:<MM^__^_ ^ cut 






S+ep 6 WriH A Final Drafi 

Hoiv A Reporf Should i'o^k 




L Leave a s^ace a+ +he lop' of fhe pa^e^. 

\ . 
\ 

3. Leave a "blank Space belpW +ke +i-He. 

4. Make- i incli margins on b^ofli sides of fhe pciqe 

5. Indenj, the -first word of e'ach pQraQr«.p/i. 



6. S: 



our 



name. 




Fill m -fhe. Circles i^sikuj -fhe nunibers above^ 
for ^our answer. 
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Wrifm^ A Oiblio^rapliy 




\ bibHograplru fells joa where ijou goi tjour VnforKviafiod. 
?emenaber: 

'^5?*''i?em5 are arranged m alphabe+ical order. 
Z If an I'i'em takes more +hairi 1 |me^, -Hie Second liVie; 

sdould I9& md^nted. Be sure +0 do-uble -space betiA/ecn 'ij^ms. 
3- Commas ore used beli^/een all mparts of a bibliography ife/ia. 
.4. rnatj l^ave explored mamj sources, buf you should 
mclude onlij +he molenals in iA)hich tjou reallj -found 
informQ-fion jor jour report. 

Pradice/ wri4-mg a bibliograpVitj "For a repor-h on CWmcu. 
fhese. are "IrVie biblio^raphij cards used in "Hie reporh. 



iwj YorK, "Randoivi Tress 
72. 



Neu) York, FolMi 



licaqo, Freld £n+er prises 
— o 



BaWetj Films 




A ^^^^^^^2^^^^^ a lisl" of Sources you used iVi tomple+ing 
your reporf. If should be prepared lAji+h care. 



ReyvieKviber: 

1- 14-enas are arrav^^eA m alph^ibefical order. 

%. If QKt 'i"l"eiy] fakes r^ore, fhan 1 line/, fhe Se.cx>r\d line/ 

sViould be. ihdenfed. Be ^ure fo double -5 pac& ke^iA/een 

ifems. 

3. Commas are \Ased be-fween all parfs of q b'lbhogr-aplTy 
ife^. 

4. You matj ha\/e explored h^antj sources, buf ^ou should 
include^ here orkltj fbe mna+eriQi iVi w;hic>7 tjow 

fouiad mforhadiion -for y^pur reporf. 



BVblioa 

Columlaua. (Filmslrip), E.nctjclopedia BrifanKi'ica RlrKis, Inc. 
I960. 

Dc»lgliesh; Alice/, The Colwmhws Sforj , NeuJ YorK, 6cribner'5 
'Sons, (9^5. 

He Got^er/l > /Inn The .Sfori^ of ChKe-lTjpher Coluhvi bu3 Neuj VorK. 
T^Q/idoKvi House, 196;^.. 

Morr£.on, Samuel, "Chrisbpher ColuAtbus", World goo^ Ena^doped/g 
ChiCa^o^ Piejd Enterprlse^./gducafionar Corp., J-S'T^. 




Sfep 5 - Wri+e A T?ough Draff 

Checking Your Vf}]}ClH T)^n^ 



5 ijour repor-f arranged in an orderluj maioner ? 



> t|our inj-orrviafion accurafe? 



3 your ckoice/ of vJords clear and accurai-e ? 



d you check your spelling, pMnc+uafion , capi+aliza+ion and 



■Mave s^•ucleh+s arrange flieir n^le ■/■akmj 
carols aocordj'hg +o -fUe'ir oufliKie. 

By comblmhg 'and/or ^K+e^clin^ Sen+ences 
-from lUeir rvoie -kxkiVjg carcJs; sfuolenfs 
can ivri'+e a r^Jugh draff fhaf das been 
organized I'n+o poragrapks. 

OFTEN... +ke main» Keadinqs VA/ill 
be 4-V>e. signal starfing 
a hevo paragrapl^. 

SoMETiMea . . . il^e sub-V\cadmqs (i-f -iM&re^ 

ore rvtony) wr/l 4ri'9Qer 
each ncvo paragmpK^. 

Commerv-f *• ^ome. s-kicler\+s »v\ay ciaoo^e 4o re-do 
theV outliVie afler o+fempls al wn4mg 
+Ke rough dra-fl. 14 vuas a profi4ala(e> 
€>cperieAte -fiDr +ke 6lud€n4. 

4-0 : Make an OuVlme ... pair4 2 " +o see KoW a 
sWy is dev/clopeJ -troM an £)uHrn€^. 
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Make an OuUme , . . parf 2 



A wnler may develop a ^^ory ?Y-oYt\ an 
me. ExplotA why an oixWmt may be helpful 




Td'is el-oiry lella how birds fielp 
mah. Mate an ou+line +ha+ you 
vhmk 4lae wriler may hav/e used. 



Birds are very helpful in keeping gardens as free frcin 
weeds as possible. They eat a great many weed seeds. A single 
bob white will eat over 5,000 weed seeds in a day. 

Birds provide man with a great deal of food. People eat 
chickens, ducks and turkeys raised on farms. Many chicken eggs 
are eaten for breakfast or put into cakes each day. 

Since cincient times, men have kept pet birds for their 
enjoyment and use. Pet pigeons have been trained to carry 
messages. Canaries have been popular pets because of their 
beautiful singing and bright colors. 



Birds Help the Farmer 
Birds Useful as Food 
Birds as Pets 





Sfep 4-- Make ar\ Ou+lme-.. parf i 
VVirile an oafliKie ^rom ikd icl(2Qs lisled below. 

^Kese 'ideas wrife eack sen+ehce 
or pUra^ on separofte eards and 



1. The butterfly has two large compound eyes made up of 
thousands of little eyes • 

2. Butterflies go through four stages of life. 

3. The butterfly is first an egg, then a caterpillar, 
a pupa and finally an adult. 

4* Butterflies live all over the world, 

5. Between its compound eyes a butterfly has two long 
antennae. 

6. Some caterpillars are harmful. 

7. Butterflies can even be found at the North and South 
poles. 

8. The caterpillar of the cabbcige butterfly destroys 
cabbage by eating the leaves.. 



Rememter 4-o . . . 

Wri-fe a kitia for yoar oixHlne.. 
Use periods as needed- 
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Task 4-- LeavA abouf oli"P(er€»nf -fypes o-P 

Compare +ypes of ouflme and share 
+v\e m^t>rmation. 

/ word 
/ phrase 
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Teacher's nofes) 

procedure-. 

-^l 5how s.+udenls •^ke <:>u+ri)^es were 
W!'^t^1e^1 when Teacher voqs a recorder 
C^ee Task •#! ). 

:^2. Through <:iiscussio^ emphasize. 4-he. * 

. foman numemU 

uppei^ case 
lovAjer cose lelWs 

■ / eorfecf S^eq^uence bofh lexers 
and numbers 

4t3. U^tnid aclivi4"ie4 -from Task We 
sVudente develop --Wielr r m outlmes. 

44i Usin<j cord^> -prpjVi nofe +uldn^^> f^ve 
S+uden-k develop proj^i- 
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COu+line p. 7 

/ color 
«/ height 



Task it2. Wn'fe an Appropriale Tille 

S-l"ucly all +Ke ma'«rb cafegones and dea'<ie 
oY\ OA appropriate +f fie. 

Task A 3. Lea^n +K<i Ou+lmm^Tormaf 
ot^cchue*. To help s4udenk dfscoi/er fhe 

actiyi-^ • Teacher sKowjs cxr\ ou+lme^ -fo Kelp 
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( ex.6 na pie) 

A >^ A 

a ESS 

HI csi ra CO 

\^Jefe CifTat\(^eA bu Color iW 
alphabefi'cotl order. 



A. Blue 

B. Ctrea\ 

C. Red 

D. VellovA; 
nr. Three Sides 

A. Blue 

9. Green 
C. Re^ 

"D. Vellow 

nrr. Vaur sides 

A:- Squares 
I. Blue 

3. Red 

i 4-. VelloxA/ 

Blue 

A Reel 

4. Vellow' 
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Teachers nofes ) 

^ofl^er possible Qt-fr/btjfGs) 

/ no me £>f s^iape^ — sc^uare, circle, recfenjfe 
/ humber of angle-s - none, 4Kvnee, 4i?u.r 
/ -types o-P angles- r/g(^t, no angles, acute 
y Uhes o-P - ma*^y , none- 

i/ Colors^ biue^ gi^een^ yello^^ nscf 



• To help s+uden*!^ arrange st<b'Ca46gones 

ac+ivi+y: S^udenk Will QfraY\x^^ +{\e shapes 

eacK main/ ca+egory m <x 
gpecrfto order: 



ample lessors 

(.mahrial) sarvv:: st^apes used ia> 'Rik-I' B 

Takincr +Ue shapes of eack maxw 
ccftegorcj have sfuclente arran^ 
+Kem m some order and SlaT© 
■+Ke rc2QSor\. 

*2. I4ave s-tud^nU shdi^ wlni'le Teacher 
eonhmes +o record +Ke ihhrfnaihn 

86'.. 



Teacher W nofes) 

4^2. Uave sludenltj share -f^evr 
resu Ik w h 1 1 e , -heacher !re<:p rds 



^ fKere ^re "n'gh-f answers. 
/ -Hi IS IS* M Opein ended dd-iVr-fy 

Oui 4ke Qu+lu^e formed- Q*f" 

-Htis + 



STC7DEWT 



sides'* 

CE) © © © 
" I side" 



••^ Sides 



in. 3 sides 
m. 4 sides 



A, A 13 H 

and qra-«S 
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J^. Colors 

rep^enti*!^ -flowers 

JL. Colors 

rspre&e.'^Vi »ao grass 
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(ouilme* p. ^ 

Pari B- Eindnx^^+k^^M^ 

dlDjecli ve : To help s+uden-t-e learn cl<assi-Py 
and i den+i-fy +Ke oa+egones. 

Qcfivijv/' Given a van'ely o-? s^Wpes, siudenls 
Will gr^up Ikem in any way fh^y 

Cpi\a^er\ci\) dift^x^nf Colored cards cu4- "n^To 

a vafielv^ o-f shapes . 
y0\ xss^x /j^^^ .i^ih^^ 




I 



R 



CI3 CZl I 



® 



H H H 
(D © ® 



^l. Have s+uciehfe group carcb ih any 
Viay +t\ey wish.... bu|... 

/ sKould fae able +o s+a4e ffie 
affribules. 
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Sompte fesson : 

Cma+en*al) CQrds) - a s+ucl<?nfs name on 

each, card 

(procedure) 
•^l^ TeacKer soffa ouf cards by one or 
-Hie -foil D win ^ cofegoriest 

Size o^s+uden-hs {+al[€r-shDrfer), 
(bigger- -smaller J 



4ke co-fegories (s+Q+e a-Hr/bufe) 
=Sa Teac^\cr repeal s*feps land 2 to 
show hbw name^ maybe 
OifeqornLed irv several wOi\j^ , 



Uow wef£. tfiese CGirds ^groupGcit 

ITo»v\ ( 
1 /^n] 




J t'rv\| 



class, voom 
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^ only 



4^ Make an Outl/ne 
Task tit!. Cd-hegonze by A+fr/Lu-fes 



/ has no V(gh+ answer" 
+o S+afe 0+fnbu+es 



-^reedorri in jcafegor/zing because /f 'is f^e 

Port A : In^oducli* 

oLjec+tVe: 1^ U!p sludenls learn, -tke mca^in^} 
cxf clcissi-Py/M^ and c<a4-€gon2.ifi^ . 

ac-ftviKy : T^Qcher classi-Pics ctiid dsks 
sfuden-k lo iden-fi'-Py ttie. 



^0 
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SfepB - Read and Toke Niofes 

' o V ? 




card, ai^d 
W/i+e ll^e page number ujKere +Ue ^ 
in-pDrmdVon was taken. 

^4i'2. Show voUio^ c^ucs^on \jou are. answen'no. \ 
/ NAir'ife, -fKe number o-P +tie quesfton i 



C4o sQv/e. you some- -Kme), 

or 



^3. <3i\/e only one idea on eaoh card- 

-4^4. Answer €acK quesKon in comple+e^ 
\ <oen+€K\ass unless you am cjiv/erv 
, D tUe r *i nsfr u c-h'ons . 



/ 



Mcirco tolo Y/siledi China with 
-fotlaer anci Unole. 



.9/ 



V/riVinCj Biblioqrflphij Cards 
-for intormafion from i}}^^!!^^ 



Title 

(Underlined) 

Kind of Media 
P Parenthesis 

r 

Publisher - • 

V. 

iopyright Date 



"Mb 



(Filrvistrip) 

•EncLjclopaedict Brl+amico. films 
•I960 



Bibl iography card 
number 



-for inform af ion j^rom rgcord^ 



Bibliography card 
number 



Title . . 

(Underl ined) 

Kind of Media - • 
(in Parenthesis) 

Publisher 
Copyright Date 



B-4 



One Small 5-fep 

(Thonodisc) 

KCA 





r^^^/^or infor-moiVion fros^i other nnedia like. 



trains pa rencies studij priiai-3 us€^ x " )\ ' 

-Hie same forrvici-l-. . >v^Aj jia^-^^ ^ 
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92 



Author of 
article 



Title of 
art ic le 



Title of 
encyclopedia' 
Cunderl ined) 

Volume Number' 



^ri+ihq Blbiiogrophtj Car4s 



GoodiA/uvi, Frank 



Francisco 'Vi-z.z.aro'' 

World B^^ok £ncAjcinp eA\a±Ci1^ 
Vol. 15 , pp. 4{>3-4i>^ • • - • 



• -Bibl iograpliy en 
numDcr 



Copyright date i 
Edi t ion 

Page nuniber(s) 





/try 0^^- 



James LockKart 
Bal b^a " World Bc^ok Bhcjc!ope<H q 

(cin^ , Vol. ;6 pp. -2^-30 
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Writing bibliography Lards 
■for mforrv\a\\or\ JVom books 



hor o£ book 
ast name 




B-1 



first] ■ La+ham, Jean 



:le of book 
mderlined) * 



)1 isher 



)yright date 



. Drake., the Man "rhecj Called 
. tvleuJ York, Harper 



, Bibliography card 
number 



Practice/ -filling out a bibliographtj card for a b(?c?K 
tjou are ^^i*^^ "f^or your report. 
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f is . - . 




BEG!M... by ci^Winq yourself sowe c|^ues4ions abou4 
' 4he ^ub3ec+. Wri-Je 4liery» down u<sin^ 

("Xf you ciovi*+ ho.ve mc^y Cj[ues4iono, abou4 
N/our subjecl, read abou+ H andi/oi- +aik 
obou4 i4 wHli youh parer\4-5 ahd oi-ber 

LATER '..o^s you read and 4ake nofes, more 

^ueslions vfill be added +o 4lie lis+ 

as yoM -Prrtd hew m-for^na+i'on. 

^TKese Qre ques4'.ons obouf .my 9a^)ec4. 

I. 




3- 



5. 
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iO. 



More Quee>4"ion^3? Use a wheel 

of^^ Imed pap 



A- 2 5 



Slep 2 Wri-fe Queei'tons 




Slep 2- Wf'ife QuesHona 

c 




asks SomefK^c^. PeafAe. volai? ask 
<^ue^lione> e\p€cl an answer 

l^od each senlenos. Use a ? i-f il asks a ques^fion. 

<^ . if if fells some+fiin^, 

I. Did You ckbose a s.ubjec-}- -pof" your r^pprf ^ 

2.. Can Kimo <2q\ a u)kol«3 pi^za,^ 

3. X see Gary climbincj up fk^ pole. 

4. When dt> you do your homeu)Drk 

6. bo^2> Mike play ^ooier as well as baseball . 

G, Who car\ run -fc^ier liian Mr* Ing. . 

"t. banny and Tomoko like fo draw carfoons. . 

May Sleue bo n^ow more {"/^an 2- books 

WhenB s^hall X. meef you. 

lo. Mow do y^3u ^cixiiAie. canoe 
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Arims+rowQ, Neil 
'Balboa, msec 
Bering ^ Vilufi) 

Syrd ^ 'Richard 
Cabot, vJe?hK) 

Cham plaift^ ^ 5arv^uel de 




. ClorK^ Uiilliam 
Co[u¥v\hn3, Chrisfopher 

Coronado, Franci5co 
' Cor^ez.^ Hernando 
. doWi/is, Michael 

. Cousfeau, Jac^^es 
. DaQaff^a, Masco 
i DeVaca, hUar 

Pia5, Bar+holom^vu 
). DraKe, S<V Prancis 
I. Eric +lie "Red 
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lb. 
-26. 



51. 

iz. 

53. 
34. 
35. 

Jt. 
3g. 
39- 
AO. 

Ah 
4z. 
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EiricsoVi, Leij^ 

Qr^^ij, "Robert 
Hudson^ Kenr^ 

LaSalle^ Sieur de 
Leon, Vok^ce de 
MageiUiO, Ferdinand 
Hc^r^uei^C/^ Je:(cc|.iies 

Pearj , 'Robert* 
'Pike, -2ebM lovu 

rro. Francisco 
Polo^ Marco 
Raleigh ^ Sir lA/alfer 
Scott, 1?obert 

Shepherd, Alan 
Smith, JeSediah 
So+o, Hernando de 
VancoMv/er 

Verrflz^no. Gioi/anni de 
V€SpMC«.i, Ameriao 

98,/ 



(choosing a sutijecf p-S) 



I have decided on a ^wbjecl. My nepofVi^. about... 
^ . ^ 

□Q 

I I 
I ] 

^4. 1 Oaa f^di and undersl-and tnoAmal, 



// 

,7 
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]] Lisf tne subjecrs -hko')'..- 

you know a ab^uf and 

/ Y^*^ inleresled in researcbi nc^ . 



cKovcef; 


6ubjecf 


Resources 
ArVQilable 


JS'^ or '^no^^ 
Can (^ead 


.si 

I — 
























4+b 








5^ 









£^ Begin lo -FiH +ke blanks (n +l^e 2 ngh+- 



One 6-f your^lioices 
receiver yec, m 

columns. +hj 



Several o-f V'^^^'" cl^mces 



Fill in Ike mvenloKy 
"fcrm (h6d page) wi+K 



Fill ih |i\e mVehlovY 
0 rrv\ C^&i\ page) w i+b 
4 be cboice +haf Yt>u 
like Wesl 



A- 



\4o\AJ do ^ cUoose o. sala^ecV? 



and you have no choices. 

X-f you are QsWed 4-o dUoosG o 
*bulq]€cV h€.rB are ^ ideas -{-o consider: 




XHTERE5T ^i. Choose a sulojeo^- flaof 

m+ei^esf fo you. 

XNJFORfvAATioM ^Z. ^how so^rxefiimQ (q liHle lo(f) 

Qhoul- your ^ulojecf. 



RESOURCES 



you Know nothing o\r kno^ Too 
much, you hoay nof <enjoy domg 

■its. CVi^cU -l resource_s 

dbooWs, 4apes. -Pilknstnps, people, 
mkri/iCLQ e+G.) are available . 

Get acc^i{air\-{e(^ vvifh+Ke resources tj^ -. 

headings 
sub- head mas 
captions 
parrfs of TKe 



eiud'/in^ 



Be ^ure HAaf you are able +o 
read and understand the 'info\rmGliDn 



C 



bncyciopedio^ Using tross r^tereme 
Fmd your subjecrh. 



Sv\i^^_ • Vol. no. 

CrosS'-reJerc^ee': See or 5ee Abo 




Look for tjour cross-rej^erenc^ enfrij. 
Recond your kiblio^mph^j informfl-fion. 



Ti-He^ of enfrLj 

Tiile o[ e-ncLjclopcdia 
Copyright date. 



'Read the Qrhcle.. 



Volume Ywxmhtr 



, LET'S HAVE FUN... Pretend you arc on the Planet of Smro\\rkoob . 
re are highly intelligent beings living on this Planet, but they 

e things kept brief and short/ Y.ou must tell them about your subject 

2 5 \vords or less OR ELSE you'll have to give up your earthly rights 

"Become a Smrowkoob . Tell tfieiii. Do it and- you'll escape vi ctor i ousl v .' 
icture of your subject might snvo your life.' 



^ncyclopedlcL XJs>\yi^ Cross Ref ere vice 41 



A er(355- reference is a nofe +el!j'n2 ijoLu -to o^^ +o 

anoiher artioie m ihe encyclopedia, w/here. -Hiere b rnoT^'' 
iA-forma"i^iori about +He Subjeo-f. There ci re sei/er^ I iypw of cress refe renews. 




RE-AD rWE FOLKmiNG PARAGRAPflS . KIND ALL THE CROSS REFERENCES. CIRCLE THEN. 

Most dogs can be easily trained to guard their master's homes and 
property. Their barking and grov^flirig frighten burglars, and awaken 
sleeping families m cases of firc^. Specially trained guide docs lead 
blind persons (see GUIDE" DOG). 

In Belgium and some other countries, farmers use dogs to haul milk, 
vegetables, and other produce in small carts. In many Arctic regions, 
sleds pulled by dogs serve as the only means of transportation in 
winter (see DOG SLED). 

Doctors often try out new medicines and operations on dogs before 
using them on humans. Frederick Banting and Charles Best used dogs in 
experiments that lead to the discovery of insulin (see INSULIN). Ivan 
Pcivlov, a Russian doctor, discovered the conditioned reflex by 
experimenting with dogs (see RI^FLFX ACTION). 



Whd" volume woM you. [ool^ k -Id find each of the j^oliomn^ 
Cross-rejerence-d arficUs? 

1. Doe. 5ee. Deer; G(?a+. 

__Z. T)o^Uo-\h. Set Tetik (Veny](xr[en\- Tee+h). 

Dogwood. See also Lea-f (pjcturc' : Kinds Tree Leaves). 

.4- 3)o|e. 5anforcl. See. ^eihadone.. 

5. DolUr-fish. 5ee Butferfish. 

i- Doll-fus, AudoMin. «See Saiura (Soi+elllj-es). 

_1 Polphins. See also "Porpoise-; lA/hale.. 
— S. Dome of +h& H^ock. Stc Jerusalem (Holij Places; -p'lcturej. 
^. Doodlebug. Set AM lion. 



10. Dozen,. 5ee Wei^hfs and Measures (Counfinq). 
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Eyicijclopedia/ - Usin^ sSub-Headincjs 



Bi bl i og ra phy Info rmafio n 
Title of en+ru 



Title o-f eK\ccjclopedia/_ : 

Copijnght" date Voiwrvje- nunaber Page(s). 



3 



Looh a+ +he sub- 



•O^Z+iie Qr+lole c^iaiMl^ for 




Find your state . 

What ^uide words di'd you use?. 



Skina the artide/. Look at tlie aub-headings. 

Whcft subjne^^ings did you use to -fijod Qn5iA/er5 to +tie^ 

■J3- 



follouJm 



tMouJ much does qov/erncr 
earn a Mear T 



-2. Be+iA)e*^^/i lohaf ^qes nnu5+ 
the chi ldren d^i+ena school? 



3. Nama +iAio cjf your 6ta+e»s 
ha+ural resources. 



Csub- heading^ 
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4.Ab<?ut hou; maiau neiospapers 
are published in y©ar »st<»Te T 



.rvG\jclopeclio^ iLsing Gwdej VJcrds 



I 



tille of en+ru ______ 



encLjolopedia 

Copijriqhi' da+e. Volume nunber_ 




\Arherx/ lookiio^ for a, 
person's Tiame' ^ look for -thcv 

Qeorge Washm^+OTb ^ look for 

^ti^hVnjhjyV; Seotge-^se guide/ 

■^^Pmd Ihe per5on'3 hame. Find answ/ers 4-o +he -Pollovam^ 

Wha+ ^-uide/ u/jrds did \jo-u ^\se ? 

Full name, cf -fhe. -:per5or] 

"Bir+lada+e. BirHiplace 

Js fhe person 5+il( living? 



If no-f, dafe of deafh 



Wrll-e. ^ 5en+ence5 iHa+ fell somethifig inferes+mq Qbonf 



+ini5 per:5on. 



\ 



L 



9j 



c- 



fi- 
fe 



F 



I'o 



6 



H 



91 



T 



10 





L 


M 


M- 


P 




8-: 




r 








0 




R 


Sn 








12j 


13- 


If 


15 


l6 


V 

(7' 


181 


19 



zol 



X- 




1 vToivi^s Cofiflc 
10. Wfienj Irc5e5 grcTAT 



A- I it 



Swrftng 
-J^- Judo 
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• 



ame 





Vid QTL I before ^he. artfcCes sjou. luoM f^nl m 



— ^1. Tfie QcLdress of Kaclcpuliu School. 

Z. Vopixlailo'a. o-f OoSiiu 

__3. 'Recipe -for Bakei Beef S+roganaff 
___4, Birihday of Hr6. Lum 

5. Poodle dog 

. b, HouJ sugar cane is grourri- 

1. Cliyiaate. of Alaska. 

9. 'R'cfure cf a- parakeet 

10. Hap of Kar.s^ss 

_lf. Number cf players on a. Soccer fear n 

12-/ ^^r^ds of basobaK glws 

^ 11. The Iclephcne number fc.~- -Hae f&ilu^ Pubhc Uhran} 

rt, Hoiu long (Jo mosf cafs liVe 

-Er|c^^' ^'"'^^'^ Resident Carfer i^^s Urn 



Sfep ! - Chocslnc| a ^^h^ec{ 




A 5uV)jecf \e +ke person, place 
or thing okout wKicn you are 
+alkin3, wrifing, thinking of sfudyin^."^ 



Wrife a li^f of sulqjecls. Then fil! In theO. 
Jf if babouf a person or people^ use ©. 

If if 13 abouf a piacc or places^ Use 
If if ie» abpuf a fKm^ or fkmgs, u^»^® . 



Ol. 

o 

0^ 

O 4. 
O 5. 

o ^ 



o 
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Ol 

o 

o 
o 

o 



3. 



4. 
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O 



106 



C hoose 



.1. 



Wr/ "fe 




C?uesliorii 




and 

"Take Mol-es. 
— 




Cards 




1 T.-H^^^, 




S-fep <3 




_^--.--rT''^^--------r' \ 
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Who-f io 6b NA/ben \/ouVe ask^^^d +<s>^' 
work on a Research T^roject 




• 



I 



specific 

Objectives 



Activities 



Resources 



Evaluation 



8. write a final 
draft 

9. produce an audio 
visual, a visual 
or an audio- 
produced aid for 
the oral 

^ presentation 



L write final draft using 
edited rough draft. 

■9. produce i simple visual, 
audiovisual, or audio- 
produced aid for oral 
presentation on their 
explorer. 
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8. '.Worksheet; "How a report 
should look" (p.A-^5) 

9. Worksheets:- 

1) "Ideas for presenting 
your information" 
(p.A"ii7) 

2) "Standards for my 

Instructional Aid" 
(p.A-li8) 

3) "Things to remember when 
. reporting" (p.A-^ig) 



8. Student's actual research report; 
■ completed satisfactorily. 

9. Observation of presentations. 



10. use information 
gained in pre- 
paring this 
report to make 
generalizations 
in this subject 
area. 



10. prepare a time line on 
explorers and discuss with 
guidance from teacher, 
e.g. compare explorations 
by countries; predict the 
future of explorations. 



10. Product; Time Line - 

Observation of student use of data to 
make generalizations. 



X 



m 



specific 
Objectives 



5. (continued) 



Activities 



Resources 



Evaluation 



T 



6. write a/rough 
draft. 




, make an outl ine using 
either word, phrase or 
sentence type of out- 
'lining format. 



write a rough draft after 
floing through the follow- 
ing steps: 



5d. Worksheets: 
'0 ''Make an outline, 
Part r'(p.A-39)' 
2) "Hake an outline, 
Part 2"(p,A-iiO)^ 



5cL Student is able to outline material ] I 
given to them using all skills 
taught to them, 

I' 

5d. Student's actual outline completed 
satisfactorily. 



a. 



/ 



> 
I 

00 



discuss what a para- 
graph is--include ^ 
development of vocabula 
needed, "indent" and 



1 6a. Soe any language textbookj 6a, Given an article, student will be 



opic sentence. 



y 



that discusses paragraph 
ing 



7. prepare a simiiJe 
bibliography \ 



write sentences into 
paragraphs using ; j 
previously prepared ' • 

outline, ! 

i 

check the rough draft i6c, 
by: j 

1) discussing and list- 
ing' items to check 

on rough draft,; 

2) editing rough draft* I 
Hint:- more effectivei6c» 
if teacher £ student 
together determine^ 
criteria for editing 

3) group editing of 
drafts. 



X 



able^ to identify the number of 
paragraphs in that article 
Given an article with 2-3 paragraphs 
student will be able to identify the 
main topic sentences, 

s 

6b. Conference with each student to 
clarify ideas and facts. 



Teacher's llotes;. "Step 5 ■! 
Write a Roiligh Dr^ft" 
(p.A-iti) / 

6c. Worksheet: "Checking your 6c. Student's actual rough draft 



X 



ROUGH draft"(p.A-'(2) 

HEP Grammar Flex component 
to teach sentence combining 



7. examine actual biblio- 7, 
graphics in various sources 

I 

\ prepare a simple biblio- 
graphy using previously 
completed bibliography canjls. 

|7. 



completed satisfactorHy, 



Worksheets: , 7, Student's actual bibl 

1) "Writing a bibliography'] completed satisfactor 

-Sample (p.A-ii3) 

2) "Writing a bibliography' 
-Activity (p,A-'ih) 

Sources of actual biblio- 
graphies: e.g, encyclopedicjs 
non-fiction books. 



ERIC 



iography 
ily. 



1 1 ,t 



9 



Specific 
Objectives 



3. (continued) 



'i. take notes 



I 



5. make a simple 
outline 



11;) 




Activities 



^) Students form 

questions on their 

own explorer, 
5) Students form their 

own questions on any 

subject, 

c. later, additional ques-l3c 
tions may be generated j 
from reading the j 
materials. 

1 

^.a, write bibliography cardsUa, 



Evoluation 



Worksheet: "The subject off 3c. Observation of questions that have 
my report is. . ."(p.A-25) i been written. 



b. write note cards j'ib. 

1) find key words to ' 
discourage plagiarismt 

2) discriminate between 
complete and incomplete 
senteiices. i 

3) learn to write answer^ 
in complete sentences! 

i 

5. make an outline by going ISa. 
through the following I 
steps; j 
a. categorize by attribute|. 

b'. write title for outline' 



c, discuss and learn ! 
outlining format. { 



Worksheets: ' 

1) ''Writing bibliography 

cards for subjects 
from book5"(p.A-26) 

2) "Writing bibliography 

cards for information 
from encyclopedias" 
(p.A-27) 

3) "Writing bibliography 

cards'" for subjects 
from filmsfrips S 
records"(p.A-28) 

Worksheet: "Read and Take 
Take Notes"(p.A-29) 



'ia. Satisfactory completion of a 
' bibliography card. 



'ib. Satisfactory com|>1etion of a note 
■card. 



Teachers Note5-"Step k - 
.Make an Outline"(p.A-30 tc 
A-38) 



5a, .Given the opportunity to categorize 
in at least 2 activities, student 
' will be able to categorize and , 
identify attributes in both. / 

i 5b. Student is 'able to think of titles 

j in keeping with category and 

j sequence. 

I 5c, Given Information' for an outline, 

I ' student will be able to use correct 

! format using - sub-categories, 

j (The number of. sub-categories. will 

I depend on the. level of the student.) 



tIl 



' t 



Xi 



specific 
Cbjectives 



Activities 



hesources 



2. (continued) 



choose a subject. ■ 2c 
Hint: SkiRining techniqu^ 
is appropriate here. 



3. develop questionB3. develop questions by going 



that need to be 
researched, 



> 

1 

0^ 
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2b 



6) "Encyclopedia-using 

cross-reference" - An Activity (p.A-l8) 

. Sets of encyclopedias, I ' 

biographies, AV materials. ! ^ 

. Worksheet: "How do I chooJe, . , . , . 

a subject?"(p A-19) ' j Conference with student; student 

I completes inventory on page 2 of 

Explorers(li^5t) (p.A-22) [ worksheet, 



3a 



through the following 
steps: 

a,, discuss what a question 
is (this activity to be 
used only if students 
do not know what a 
"question" is) 

b. list questions about the|3b, 
subject before reading i 
and taking notes. j 
Helpfur hints on leaching 
strategies in order of ; 
difficulty for forming 1 
questions: * j 

1) In a previous separate 
mini-activity on e.g. j 
the 50, states, the ; ' 
teacher initially ■ ! 
forms most or all thej 
questions, ; 

2) For this unit, start j 
as a group with guid-j 
ance from teacher j 
forming questions that 
will pertain to all ! 

■ explorers, e.g, when j 
was he born?' , ^ 

3) Some questions formed i 
:on group basis and' i 

some on individual j 
basis, . i 



Worksheet: "What is a 
question?"(p.A-23) 



Worksheet: "How do I writd 3b. Observation of questions that have 
questions about my subject?" been written. 
(p.A-2l|) , i. : 



i 1 



3a. Worksheet completed satisfactorily. jX 



ERIC 



llo 



• 



Specific 
Objectives . 



Student will; 

K be introduced to 
the steps in 
working on a 
research ^projfect 
through flow 
•chart 6. sample 
reports. 



Activities 



Resources 



Have students; 

1 . go over a flow chart of 
the steps involved in 
writino a report and 
sample reports done by 
previous students with 
opportunity for discussion 
and questions. 



EvciuDtion 



> 
t 

VJ1 



2. select a topic 2. choose an explorer 



K Worksheet: ''What to do wher| 1. 
you're asked to-WORK ON,A{ 
RESEARCH PROJECT" (p.A-10)| 

1. Sample packets of reports 
by previous students 

1. Teacher's notes to "What tc 
do when you're asked to 
WORK ON A RESEARCH PROJECT' 
(p>ll) 

NOTE: Teacher can use this 
to also plan what to teach 
at what instructional 
level, e.g. is skill of 
"what is a subject" review, 
instruction, reinforcement, 
or not needed? Each skill 
can thus be analyzed 5 j 
color-coded: according to ! 
. the key in the lower^ left ! 
corner. The page will then 
provide an instant visual- 
ization as to what is to be 
reviewed, taught,' reinforcejd 
or covered later. . ! 



Observation-kinds of questions askedl )( 
by group, receptivity of group, their 
understanding of task. 



Group evaluation-given a blank flow 
i:hart of Worksheet #1, ask students 



to help fill in blanks. 



a. discuss what a subject | 
is (this activity to bej 
used only if students | 
do not know what a i 
"subject" is). ! 



2a. Worksheet: "What is a 
subject?" (p.A-12) 



b. apply information- ^ 
gathering skills 



j2b. Worksheets: 
1) "What'sjn-thf 



2a, Worksheet conipleted satisfactorily, j X 



L=Librai"ian 



encyclopedia 
(Worksheets emphasize 
APPLICATION level, 
rather than direct 
instruction level. 
They can be pulled 
out and used as, a 
mini-unit.) -.^ 



2b. Worksheets completed satisfactorily. 



^encyclopedia?".(p.A-13) 

2) "How is. the encyclopedial ■ 
arranged?"(p.A"lV) j 

3) '"Encyclopedia-using \ 

guide words."(p.A-15) i 
\) "Encyclopedia-using \ 
sub-headings. "(p. A-16) | 

5) "Using the 'encyclopedia | 
-cross reference #1"(p.iA-l7) 



Title; UNIT INTEGRATING RESEARCH SKILLS INTO A STUDY OF EXPLORERS 



jrade: 5 



itudent Performance 
Expectation Guide 

^ages: 26, 30 



CURRICULUM AREA: SOCIAL STUDIES 



Categories: 
FPO 111, FPO IV 



Objectives: 

Gathers information from various sources, analyzes and organizes the 
information. r;. 

Applies study skills in the classroom and library. 

Uses a variety of sources (e.g. library and informed people) to acquire 
information, including retrieval of alphabetically-stored aod numerically- 
stored information. 

Summarizes retrieved information according to a set purpose; 



>tudy Skills Related to Library Use - Curriculum Guide 



Pages D-7, D-27, D-28 ' •" 

Category: Research 5 Reporting Ski 1 Is' 

Objectives: 

Student will use elementary research £ reporting skills: 

1. to select a topic. 

2. locate, collect, organize, devaluate information- 
from various sources. 

make a sl<^p\e outline, 
take notes. 

compile notes to complete a brief report, 
prepare a simple bibliography, 
produce original audiovisual materials. 



Inquiring About American History 
Holt Data bank 



Teacher's Guide, 



3. 

k. 

5. 
6. 

7. 



Page xix 

Objectives: . 
Student wi 11 : 

1. gather data by doing, research on explorers. 

2. organi:.e data by classifying, comparing, writing . 

a report, arranging statistically in a time line. 

3. use data by inferring, generalizing, hypothesizing, 

explaining. 



;NTRY SKILLS: 



NTEGRATED 
IBJECTIVES; 



12j 



By using the card catalog, student knows how to locate a variety of sources for information gathering. 
Student has skills in producing various kinds of visuals.' Student can write complete simple sentences. 
Student can read £ understand materials at his/her independent reading level. 



Student wilUe able to use da'ta for generalizing aboi.t explorers after selecting, analyzing, 'and using 
the information gathered from a variety of sources. In the process the student will learn the library 
andjanguage arts skills needed to complete the task of writing a report. Student will also produce an 
audiovisual aid along with the written report to be used in making a class presentation. 



SECTION I 
PART A 



UNIT INTEGRATING 
RESEARCH SKILLS 
INTO A STUDY OF EXPLORERS 



1 #3 t ^ 



EXPLORERS UNIT 
-INTRODUCTION- 



This section consists of two parts: 1) the unit ^2) the instructional management 
process used by a practicing teacher-librarian team to' assist them in developing 
the unit. The unit was used with a heterogeneous group of fifth graders. 

! 

Though tiiis research unit used the topic "explorers'* as its. social studies content, 
the user can easily substitute a topic from a different content area and apply the 
same research skills. ■ 

Because the unit Is a rather long one, users may find i t more realistic to break 
the unit into mini-units. Each mini-'unit could also be taught with a different 
content area. For example, a mini-unit that rei nforces and rev i ews 'encycl oped i a 
skills can be devoted to finding key facts about the individual states. Another 
mini-unit can link learning to take notes on cards with finding out about the life- 
cycle of different animals. 

The sharing of instruction between teacher and librarian should also be flexible. 
In this particular unit, the teacher's and librarian's agreement on these assignments 
was based on their strengths. However, in a different s i tuation, they may well 
decide to change assignments because of what they have learned from each other. 
For example, a teacher who has observed the librarian teach, ing about bibliographies 
may decide to do this teaching the next time. Similarly, a librarian who has the 
opportunity to wo^rk with a teacher who feels competent in teaching outlining may 
undertake to teach it when working with another teacher who feels less confident in 
fh is area. • ' . 

Users of this unit should view this example as a starting point for adopting, 
adapting, or creating their own unique lessons and units. 
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SECTION I 



SAMPLE RESEARCH UNIT ON ^XPLORERS 
FOR UPPER ELEMENTARY LEVEL 
AND 

INSTRUCTIONAL MANAGEMENT PROCESS USED 



CREDIT TO: 

LOIS LUM, TEACHER 

KAREN MURONAGA, LIBRARIAN 

KAELEPULU ELEMENTARY SCHOOL 



A-l 



SECTION IV 
LESSON-PLANNING FORMS 



CREDIT FOR LESSON PLAN FORMATS TO: 
IRENE ZANE, LIBRARIAN 
MILILANI-UKA ELEMENTARY SCHOOL 

EXAMPLES BASED ON LESSONS FROM: 

SECTION III:. RESEARCH REPORT IN 

9TH GRADE WORLD HISTORY 

LESSON BY IRENE ZANE 



INTRODUCTION 



The purpose of this section is to introduce a» means by which te^achers and librarians 
can plan lessons integrating library skills and content areas. The section 
consists of: 1) 1 esson-pl ann i.ng forms ; 2) hints on how to fill out each portion 
of the forms; .and 3) sample completed forms for specific lessons. 

Two lesson-planning formats are included. The first is the earlier format devised 
by the practi^cing librarian. After use, the second form evolved. Both forms are 
included so that.: \ 

1) users can see that there is no one way to format lesson plans integratjing 
'library skills into content areas ^ ! . 

i 

2) users have more than one planning form from which to start their own, l" 

Each form suggests one way to facilitate planning. Each serves as a starting point 
^ that, can be adapted to the needs of the u?er. For example, a user might delete! 
\the columns, '^T'^ and "L" (Teacher/Librarian) which address who will "teach ' 

a certain activity I f the user has al ready determi ned that, the act i vi t i es wi 1 1 all 

be taught by one person. 

^Once a form is completed, it can also be usad to facilitate filing and organization 
o/' lessons. A user can attach a completed form to the qutside of a large envelope. 
Within the envelope are then placed all the worksheets , "samples of products, and 
other materials needed to teach /-the lesson. These envelopes can then be filed with 
the lesson plans plainly visible on the outside of the envel opes . , 

The example on page D-5 is bosed on a lesson within the unit on World History. 
Should users want further clarification of this exampK-*, they should refer back ^ 
to- this unit. '. ~^ 

The example on pages D-9 and D-10 is based on a lesson developed by practicing 
libraricin, Irene Zane. , Should users desire further clarification of this example, 
they should contact her directly* 

The forms provide practical means of implementing and relating the Study Ski 1 1 s 
Related to Library Use Guide , content .area guides, and the Student Performance 
Expectations of the Foundation Program , 



TITLE: 



:URRICULyH AREA: 



STUDENT PERFORMANCE 
•EXPECTATIOi'^S GUIDE, ,1973 
Pages: • 



CATEGORY: 



STUDY SKILLS RELATED TO'LIBRARY USE: 
GUIDE,, 1378. Page(s) 



OBJ£CTIVE(S): 



CURRICULUM OR TEXTBOOK GUIDE TITLE: 
' Page(s) 



CATEGORY 



OBJECTIVES 



ENTRY 
SKILLS 



Student will 



Student will : 



vi. INTEGRATED 
. OBJECTIVE(S) 



■ACTIVITIES 



Student will : 



Have students: 



RESOURCES 
(Commercial 
or teacher 
made) - 



eJaluation 



'''Treacher; L=Librarian. 



TITLE- ^^^^' ^'^^i ^ 9^^^ ''■^^^ 



STUDENT PERFORMANCE 
EXPECT/ITIMSJSUIDE, 1978 



m U l^Qm 



wim m TO FILL m m\ 

■ GRADEiP'tiinofi/ f oupCURRICULUH AREA: \t,^.^oml SMa4,S,cience,eic) 
— . \ mn tm pf.flii mm . 



CATEGORY: SMe toige a/tea, e.g. 



OBJECTIVE (S) : Student i^iR copt/ mhdJ^Jm expedtotionlA) 
to hi iiizd. 



CATEGORY 



STUDY SKILLS' RELATED TO LIBRARY -USE: 

1578. Pa9e(s)j5*^;^g«K« 



.OBJECTIVES 



•ENTRY 
SKILLS 



sr INTEGRATED 
OBJECT I VE(S) 



. ACTIVITIES , .. 

Ijj an m&^Koiiid. 
viUi muU, a 
ikdch oiitm 
bi dmin knAi. 
[,e.g. a booldd] 



RESOURCES 
(Commercial 

or teacher, 

made) 



EVALUATION 



State tege ikM a/ieJ Ie-g. o^entotLon^ auctto- 
u^uot (Al/) ^e^ou/icei). Cotegouei ^lAe ifioion -ik 
cap-LtoX ^ette-ti at top £e(t eac/i page 

Student will: 

Copi/ mbcitm inom guide tlie objic/Mii^] 
to be a4£d 



CURRICULUM OR TEXTBOOK GUIDE TITLE: Sto t^£ ^ page oj 
iufaj'ect cJLta giu.de ifiorn i^vijh^oi^^jdLm bdovi iim diiu.\jid 



Stati WiQima, e.g. a unit, mcipt. 



Student will : 

Copij mbdtbn (jwiti giiide tl;e ofajectiuel-sj to 6e o^ed. 



Indtcote needed mjon uify^ i^kllU.' 



Student will: (Ji^g ^lie clioien obj'ectiuei i^^om tlie guides and the pe/Lttnent pa/it4 o^ tlie pwijotoance 
expectationi to be oied, -si/ntlieiiLze oto one ofaj'ectiue oh. and mute /n 'le^e. WUte -integ^ted 
obj etttuel-sj -in te/uniOjj -student ZeoAning. . / 



Have 'students: / 

/ 

/ 

duadbi thi adi\jiJxu t/ou mil undeAtafee to mth t/ouAunteg^ed objectcue., 
J, /_ 

Wntiiij viho viM teaefc wliot bij cliecfexng lofietlieA teaclieA oa ttb-^an i^Ui do 
■tHi Wifyniition. In diUion, an 'T can be uied /letnijOAcemetit o/l ijolCowi-up 



mRbta tiathvi'i ot Uhwujin'i mpomibiUt^, 



I 



UinJiiij dl mouxm to be uied to coA'it/ out aUlviti^M 



I 



Mmhi p£an ioK ivaluaZion km. Be iuAe tt -tuife-^ back to tlie -integrated objective. 



ERLC 



••T=Teacher 



: L=Librarian. 



/ 



T* 



3 



f 



• 



WOTE: JiiU pminti, an CLppKopniait 
TITLE: Sdidui^ 0. Jopit , • " •' ■ ' ■ GRADE: 9 



■CURRICULUM AREA: Md SMw {^onid H'Mo^] 



STUDENT PERFORMANCE 
EXPECTATIONS GUIDE, 1978 
Pages' 'fO (Soc.SMw) 
' 11. ^ \, ill " 



CATEGORY: Soc.SMw,, 6/lJ DwmtiW 
'tiDMit ^QcM need g liom 'iocieti£-i P^Q 



STUDY SKILLS«LWIfflB«r 
GUIDE, 1978. Page(s) p.js 



OBJECTIVE(S) : student io.iI^ deicube \mh du} pzopli 
o^mzt to intUiij buit iioml neec(4.\ 



CURRICULUM Oil TEXTBOOK .GUIDE TITLE; TAC 77-4276 M 
H^iO'ti/, Iii/j.te.ime^taii/ 
Reiou'^ce^ lio^ H^qli Sc(iqq£ Page(s) 

mm um i j 



3 



CATEGORY 



OBJECTIVES 



ENTRY 
SKILLS 



MtoAtk and hponUn^ SkilU 



F. licje o,( to 



Student will: 
- itie 'leieoAc'i .technqaei -to ietett a' topic 



Student wi 11 : deitioii/ii^e knoiti^edge i ande^-taniing ojj 
vmouii iodd, imoiuc., i polititd chmdviUtic^ 
ol thi lOJdii^t d\!itizatloni>, 



litAUitt kij wo^di i^om mittm nwttiid. 
Moli md cjdjdo^. 



7 IMTEGHATED ' 
03JECTIVE(S) 



ituaent wi 



ale mz(VLdk tidiu^im to idztt a topit im diizh to di\)dop a n).uXten KipouX on ^lie 
iodd, imouc. i poUMid thmditatiu oj one oi 4e icidtat dviUzdiom induiin^ kom S wdt/ 
pzoptto^mizi to iota iij hmt ioujd niidi. 



ACTIVITIES 



Have students: 

■ mtki() "OjiUtionii to hploKn!' (io, Wfiot, When, IDfie^e, ii/, Hom) and to/u^e down kij mudi 

aniwe/iing ifie^e £;awiion4 Im an oue^uiew Ojj ^lieiA iubjzd, tkh mm wUl iaggeii iiio-ie 

iptdiit topicA, [Smipk Mhkd^ on pp.' C-3(I and C-3I) 
- DiKiti down geneM iopi,c decided on, tten pwctice ."^^ee modaHon" [b)wln^toimn§] , w/iXting 

down eve^i/^kng Oibod iuhjzd tiist torn to md. Mdi will tie mm manageable oipecti oi 

§mml topii. 

• iKVLdk outMiioimaUon in ilie tibm^ on tkdx iopiu, whitk wUl inditoM nihdlvDi tkm. ^ 
too m.tk ajjo^notton oK too liW.i iA{o)miion avcuXcihli. 



Teae/ie/^-made wo^feee^, tMnipoAenwei. — — 

Roth, kdiiiij. .. Tfie toeaAcji PapeA; Fo^^ & Consent , kd id. 'Mmiik, 1911; pp. 29-34. 

5Met/, fil. Tlie RmoAQh ?a.pa: fm StM to hm^h . Ameuean Boofe Co., 197^;, pp. t-U. 



RESOURCES 
(Commercial 
or teacher 
made) 



1 q ■ 'Oi""'JATI0N 



Thi itiidznt wiW, bij oiag \jaUoii^tidni(im, bi abli to (MX on expand hiilka topit i>o that 
it ne^ie^ too bmd noK too nawow (^on it/pe ol mmok MpofiJ: mi(^nid. 



TITLE 



Grade: 



Plan: 



Time: 



o 

I 



Curriculum Area: 



Major Topic: 



/ 

■ ENTRY SKILL • 


FOUNDATION PROGRAH OBJECTIVES (circle appropriate objectives): 

1, Develop basic skills for learning and effective coaMications with others. 2. Deve lop 'positive, 
self-concept. 3. Develop, decision-raking, and problem-solving skills, k. Develop Independence in 
learning. 5. Develop physical ana emotional health. 6. Recognize and pursue career development 
as an integral part of personal growth and development. 7. Develop a continually growing 'philosophy 
that reflects responsibility to self as well as to others. 8. Develop creative potential and 
aesthetic sensitivity. . i ' , ^ . 




STUDENT PERFORMANCE EXPECTATIONS GUIDE, 1978 Pages 


Category 




UDjectives: _ 




STUDY SKILLS RELATED TO LIBRARY USE 


CURRICULUM OR TEXTBOOK GUIDE 




Pages 


Title 




Category 


, "Pages 




Objectives 


Category 


f « 




Objectives 



OBJECTIVE(S): 



STUDENT WILL 



SUGGESTED ACTIVITIES 



SUGGESTED RESOURCES' 



ERIC 



• 



• 



13;) 



Major Topic: 



(continued) - Page 
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ERIC 




HWS OH m TO FILL OUT fOM ^'"^^^ Select bUij tMi tiicil ika. oj, wto Imon u aboui 



Grade: 



Pl9n: * 



Time: 



** . 



CurriculuiD Area: 



Major Topic: 



mm SKILL 
Indicate mkd mjoK 



I 

00 



IHTEGRATEO 
OBJECTIVE(S): 



FOUNDATION PROGRAM OBJECTIVES (circle appropriate objectives): 

1. Develop basic skills for learning and effective communications with others. 2. Develop positive 
self-concept. 3. Develop decision-making and problem-solving skills, 't. Develop independence in 
learning. 5. Develop physical and emotionaj^ health. 6. Recognize and pursue career development ■ 
as an integral part of personal growth and ^development. 1. Develop a continually growing philosophy 
that reflects responsibility to self as well as;to others. 8. Develop creative potential and 
aesthetic sensitivity. 



STUDENT PERFORMANCE EXPECTATIONS GUIDE. 1978 ;Pages_ 
Objectives: copt/ ue-rfaotud aptddm{i\ to bi ml 



Category S.tot£ loAQt md. lq. iabk d. 
oJita OK iptdj^it Foundation 



STUDY SKILLS RELATED TO LIBRARY USE 



Pages 



Category- MiiiMjlicbu-iiuo! i^e^om , dt. 

Copy mbaiim im\ ciddt Hit obiddivii i 
to bi mi 



CURRICULUM OR TEXTBOOK /iU IDE 



jectives 



Title 

Pages 

Category Uati/lmi g^'^M, e . (\ . lAmmt dc 

Objectives p^Pl/ 'mbdv)\ (yXom ^ddi tiiz 
■ 'oDjec^velij to be ti-ied. 



STUDENT WILL: 



IMag tki dwim objidim im tin Qddu md tin pthlinid p^itti oi tk paiomm 
upidMioni to bi md, ^dh(>^iz^ Mo one objidm ok wki ml wiute k kiKi. 
^Kiii bi]tiQ,Kdid obltdi\)i\^\ k tm oi ^iurfeiit lm\k^. 



SUGGESTED ACTIVITIES 



SUGGESTED RESOURCES 



EVALUATION 



Mmhi till adiviXiu ijoa i<iUl andtivtak to 
Kmth ijoui/L' MiQKjdid objtdM: 

I. 

2. 

3. 

*Intoe.- Imon ok uut £ong to mpldt^ ***Jli-\ 



13 



G 



Idtivtiiij Kuomi needed to 
cmij out adivitm . 

1. ['loic'i Kmwits^ and 

2. app/top^e acXiuiiiei) 
3. 



lacbl/L^fa-^a^ian. 



ducKibi pirn ioK 
ivduaUon km. Be mz 
iX Ikh faacfi to -die 
kiio^KJittd objidivi. 



Major Topic: 



(cont;inued) - Page 



SUGGESTED ACTIVITIES 



I 



Materials Students will need to bring: Iniiaiti ifihaJ: 

0dmi mR mid to pmidi. 



Other Materials Needed : IniiCdtl ifihat tlRciifi on tihwiim 
i^Wi mid to pmidi. 



Follow-Up Activities (Suggestions): 
Have students: 




TITLE t)-i^tcngtRA fling hct im Opbmi 



Grade; (> Plan! ieiion 



Tioie:J[m_ Curriculum Area: Sodd^tiiiiil> Hajor. Topic; So ?iichlm{Hatlond] 



ENTRY SKILL 
1. kbUitij to Kmd viUk 

SOCIAL PROBLEMS; 
t kbdUij to m>\k k 


FOyNDATION PROGRAH OBJECTIVES (circle appropriate objectives): 

1. Develop basic skills for learning and effective coMnications with others. .2. Develop positive 
self-concept. (J) Develop decision-making and problem- solving skills, k. Develop independence i-n 
learning. 5. Develop physical and emotional health. 6. [Recognize and pursue career development 
as an integral part of personal growth and development. 7. Develop a continually growing philosophy 
'that reflects responsibility to'self as well as to others. 8. Develop creative potential and 
aesthetic sensitivity. 


STUDENT PERFORMANCE EXPECTATIONS GUIDE, li378 Pages «S/ 10(1 Category UbWiiilSodd StiidiU 
Objectives: I. Uivitiim dd u^oj udmnt tkU ^a^md im mantf tibmij imm k ano^i/zag 

ion i>oimci a iocM mblm. {Soml SMei] 




STUDY SKILLS RELATED TO LIBRARY USE 


CURRICULUM OR TEXTBOOK GUIDE 




Pages d-tl 

Category RimCH i RfFEKEWCE limitB 


Title Racing S^^pw, Tcki. ed. Stott 
Pages mi "^'^^^ 


1 


Objectives ltdiy± Wl btuXi hpidiit iwtidt^ 
iictlofii a magazine ok nmpapm 


Category Comp/tefi^rwion 

Objectives DUUn^mhu bd\fim iad md 
opmon, 



INTEGRATED STUDENT WILL: lHonk in a i>mdl g/toup to ixmlni tki in^ctmotion im an liUonid in tlxi («papi/i 

OBJECTIVE (S) : didin^ iflUk a mtnt nationd ioud pnohlm md ddmrnt wliic/i mmznti m iacU md 
mliicli m oplnioi]/) bij mafeing a cW, 



SUGGESTED ACTIVITIES 



Stiidid uiill'. 



■I. look md lutm tn amud pKmntaUon about FACTS 
md OPIWIOWS a^^pmmtid bij tht Ubmim, 

I ^onk idiprndiMij on a ditto activUij, DUmi 
nudti immJUi g/LOupi, 

3. tocuii mdt& toitfi mt ol dMi 



SUGGESTED RESOURCES 



Ubmian'mdz thaitX: 
"FACTS OIL OPIWIOWS" 

libmkn-Mdi ditto'. 
"Fdcii g Opir^oni" 



• 



EVALUATION 
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SUGGESTED ACTIVITIES 



4. tlie mpajpa Ma to ilnd zdiiouM pa^i. 

5. Ocuen a «pap&/i iiiiohM, mKk h ima^ g/io[ip4 to 
cMijzi tkz aiom(dion in tkt tdiJbivid and dUmlu 

7. In eacfi- g/ioup, maize a clia^t 4 tog /iwuto o| 



L Shm fai/ g/ioLipi and' cti^mi thi nuiM onMit clioUi 
'■' till; mi o(itki c/£W4. ;' / , 



Materials Students wi 1 1 need to b ri ng : fzndh 

Other Hater I als /Needed : Meuiipunt pape/i and %e .tipped 
' /, . idt peni' (^o/i cliatij ■ ' 



/ 



Fol low-Up Activities (Suggestions): 
Have students: , :/ / 

1. bnuiQ h idUoHijUih im'^othiA nmptipm and 
mdijzi tkm ion FACTS on CMOHS. 
' 2. oie tiii mpo-pnA'cM one ol tiiz mpmm, u^kn ; 
app^op^-tote, in dm nativiiiul ai^-ignmenii 'and, 
Er|c ^^^"^ P^i^^'^' /' / 



SUGGESTED RESOURCES 



A44oked neMi6papeA4^„...-j-"" 
Ediio^al ^iioffl Homldn 



ExwAp^t mjdopidid. 
Ukakn-mdi mpli cknnJ: 



1 



EVALUATION 



-m^o/uno^on ^eco/ided. 

P'ticai-i-ton; dbilUij o| 
4Mrtt6 -to ue^oMze 
11)^1!/ i/ie£/ decided wlioi 
inlo^natton mi FACTS 
andOPIWIOWS. 



FROM: 



SCHOOL 



Send comments at any time on 



a voluntary basis to: 



RECOMMENDATIONS, COMMcNTS, CONTRIBUTIONS: 

SAMPLE UNITS INTEGRATING LIBRARY SKILLS 
INTO CONTENT AREAS. 



School Library Services 
and Federal Program Section 

Multimedia Services Branch 

Office of Instructional Serv. 
6^1 l8th Avenue 
Honolulu, HI 96816 

ibutions from you, such as: 
document, 

ties that >ou have found successful. (Attach samples) 
(Please dupl i cate th i s forpi as necessary or use your own paper to communicate with 
us as often as you wish.) \ 



We welcome continued cont/' 

(a) Reactions to this 

(b) Lessons , or activi 



ERLC 



Signed: 



Date; 



E-1 
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